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INTRODUCTION

This section of the guide introduces the key concepts focusing on
importance of gender responsive teaching.

Building a Gender-Responsive Teaching Culture
We hope that you will find this guide useful in your work as an ATVET instructor or in your
work with ATVET instructors. The objective of this guide is to contribute to the
development of capacities of teaching and non-teaching personnel and students as a
strategy to promote a gender-responsive institutional culture, and to achieve gender
equality through education. Rather than an ‘add-on’ the guide is intended to do the
following:
1. Develop conceptual understandings about gender and the principles of
mainstreaming
2. Contribute to gaining new insights about gender equality;
3. Enrich knowledge and practical skills for introducing gender in institutional
policies, plans, strategies and practices in line with diverse needs and contexts

Gender Equality through Education
Education is a basic human right, and gender equality is fundamental to its full realization.
The Government of Ethiopia promotes gender equality in and through education to ensure
that women and men, female and male students have equal access to learning
opportunities, as well as fair treatment in the learning processes, equitable outcomes and
advancement in all spheres of life. Gender inequalities around the world are manifested in
many aspects of education, including access, retention, success, and career choices and
opportunities. This is both a cause and a result of systemic discrimination and gender
stereotyping. Furthermore, the teaching profession paints a mixed picture when it comes
to gender parity and equality issues. One important step towards achieving gender equality
is to mainstream gender in the education process through curricula and instructor training.
This requires that educational institutions provide gender-sensitive services, and ensure
gender-responsive budgeting in their curriculum and pedagogical approaches.
Therefore, mainstreaming gender equality throughout colleges is crucial for two main
reasons. First, gender equality is a priority on the international & national development
agenda. Second, instructors are central to the education system for the key roles they play
13

in the transmission of values, knowledge, and the development of human potential and
skills.

Gender in
educa+on
sector

Gender in
Agriculture
sector

Gender in
ATVETs

•Educanon remains to be one of the key instruments to
promote gender equality in one hand and to enhance equitable
development on the other hand. Therefore, promonng gender
equality in the Ethiopian educanon and training sector has been
recognized as mandatory in every aspect of human resource
development program.

• Women consntute half of the rural farming community in
Ethiopia, and contributes 48% of labor for overall agriculture
acnvines (World Bank, 2010) and spent 60 % of their nme in
agricultural producnon (FAO, 2011).
•Women’s decision making abilines are constrained by cultural,
polincal and socio-economic dominance of men (Bekele, 2007)
•Women farmers perform up to 75 percent of farm labor,
represennng 70 percent of household food producnon in
Ethiopia. But they typically produce up to 35 percent less than
male farmers because they have lower levels of access to
extension services and inputs such as seeds and fernlizer
(USAID)

• Low female enrolment and higher aprinon is at ATVET
college is apributed weak academic backgrounds, adverse
social condinons, and physical violence.
•The total enrolment of ATVET colleges in Ethiopia in the last
four years was about 55,000 with only 12% female students.
•A high dropout rate of more than 50% of female trainees
well surpasses that of the male trainees, which is less than
20%.
•Although there is a direcnve to increase female parncipanon
in ATVET colleges, there is currently no achievable speciﬁc
gender equality strategy in place to encourage women as
trainees or as instructors (to provide support and serve as
role models).
•ATVET curricula do not adequately address gender issues.
There is a need to mainstream gender in major courses in
two ways. (1) integranng gender in all course contents
through analyzing course materials from a gender
perspecnve through providing pracncal and easy to use
examples/illustranons/case studies; (2) a specialized gender
course that equips students with the basic gender concepts
and the major tools of conducnng gender analysis, gender
mainstreaming, and gender audits.

Figure 1. Gender Issues in Education, Agriculture and ATVETs
14

Rationale for the needs of Gender Integration in ATVETs Curriculum
Gender is deep-rooted in social, economic, and political structures and thus, the issue of
gender equality is closely related to every development, ranging from the elimination of
poverty to the promotion of peace and democracy.
To this end, this guideline is prepared to guide the ATVETs instructors & management team
to be able to consider the gender concerns and its strategies to mainstream gender in
existing ATVETs curriculum during the revision of curriculum, as well as during the teaching
and learning process in relation with Occupational Health Standards (OHS). In addition, this
guide will abele to change the attitudes of the instructors & trainees on how to identify the
gender concerns and strategies including understanding of basic concepts of gender,
gender equity & equality, gender analysis, and mainstreaming.

Factors Affecting Gender Equality in ATVET Education
There are many factors (see Figure 2) that contribute to the participation and success of
males and females in ATVETs:
Socio-economic factors. Poverty is one example. Students may be unable to cover
costs, for food, house rent, transportation and health and daily living expenses. In
the case of female students, the cost of sanitary napkins can be a contributing
factor. There are also direct costs such as fees for stationary supplies and
photocopying. At the same time, there may be limited opportunities for female
graduates when they do complete their training.
Cultural factors: Parents may have a low level of education and may have a lower
priority for female students' education. There may even be skeptical attitudes about
the benefits and outcomes for educating girls and a high expectation that girls and
young women may simply become wives and mothers. In some cases, girls'
education is perceived as incompatible with traditional beliefs and/or religious
principles. We also know that early marriage and pregnancy can interfere with the
education of female students.
In addition, there are several factors that are specific to the ATVET sector. The lack or poor
quality of dormitory, cafeteria service, poor quality of toilets and distance of the college
from the local town and all negatively contribute to gender inequity and often create the
conditions for sexual and gender based violence. Limited or no access to health care
support and a lack of consideration for pregnant adolescents and young mothers places
undue burden on female students make college success very difficult. Within most colleges,
there is a general lack of gender responsive strategy for females’ education, inadequate
number of female students and an overall lack of understanding by instructors of the
impact of gender issues and student success.
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Cultural factors

Socio-economic factors

• LIVING
• Food
• Rent
• Transportanon
• Daily living expenses
• Mentrual hygiene management
• Educanon
• Stanonary
• Photocopying
• Schools fee
• Limited work opportunines for
females upon graduanon.

• Low level of parental educanon
• Priority given to male children
• Domesnc responsibilines
• Early marriage
• Pregnancy
• Patriarchy

Factors speciJic to ATVET colleges

• Unavailability of dormitory, cafeteria service, and poor quality of toilets and
dormitories;
• Limited or health care support
• Lack of gender responsive strategy for females’ educanon
• Lack of consideranon for poor students and the need to pay fees
• Low propornon of female instructors
• Lack of sensinzed instructors on gender issues
• Stereotypes in curricula and textbooks
• Lack of consideranon for pregnant adolescents and young mothers
• Sexual harassment; insecurity
• Distance from town

Results of these factors
These various factors may lead to limited access for females to ATVETs and even when
there is a 50/50 enrollment there are often high dropout rates. As a result, Ethiopia
experiences the following:
•
•
•
•

Low female participation in technical fields
High proportion of illiterate women
Reduced employment opportunities
Reduced contribution to national economic and social development
16

•
•
•

Limited bargaining power of women
Absence from the political decision-making processes
Aggravate the existing gender inequalities of the society

Curriculum in ATVETs: Ethiopian Occupational Standards
Ethiopia has embarked on a process of reforming its TVET System. Within the policies and
strategies of the Ethiopian Government,
technology transformation by using
international standards and international
best practices as the basis, and, adopting,
adapting and verifying them in the Ethiopian
context is a pivotal element. TVET is given
an important role with regard to technology
transfer. The new paradigm in the outcomebased TVET system is the orientation at the
current and anticipated future demand of
the economy and the labor market.
The Ethiopia Occupational Standards (EOS)
are the core element of the Ethiopian
National TVET Strategy and an important
factor within the context of the National
TVET Qualification Framework (NTQF). They
are national Ethiopia standards, which
define the occupational requirements. A
key feature in gender mainstreaming is to
ensure that work in this area aims to
support and enhance the implementation of the Ethiopia Occupational Standards.

17
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PART 1: GENDER MAINSTREAMING:
A Brief Background1

This section of the guide highlights key concepts in gender mainstreaming.

Understanding Gender Equality
Gender refers to the socially constructed rather than the biologically defined sex roles and
attributes of females and males. The 1995 Commonwealth Plan of Action on Gender and
Development defines gender as the socially defined/constructed differences between
women and men that result in women’s subordination and inequality in opportunity to a
better life.

The United Nations Sustainable Development Goals highlight the importance of gender
equality by setting the following targets:
•

End all forms of discrimination against all women and girls everywhere

•

Eliminate all forms of violence against all women and girls in the public and private
spheres, including trafficking and sexual and other types of exploitation

•

Eliminate all harmful practices, such as child, early and
forced marriage and female genital mutilation

•

Recognize and value unpaid care and domestic work
through the provision of public services, infrastructure
and social protection policies and the promotion of
shared responsibility within the household and the
family as nationally appropriate

•

Ensure women’s full and effective participation and

1

This section adapted from: The Agriculture Curriculum and Mainstreaming Gender and HIV & AIDS: a guide
for instructors

19

equal opportunities for leadership at all levels of decision-making in political,
economic and public life
•

Ensure universal access to sexual and reproductive health and reproductive rights as
agreed in accordance with the Programme of Action of the International Conference
on Population and Development and the Beijing Platform for Action and the
outcome documents of their review conferences

•

Undertake reforms to give women equal rights to economic resources, as well as
access to ownership and control over land and other forms of property, financial
services, inheritance and natural resources, in accordance with national laws

•

Enhance the use of enabling technology, in particular information and
communications technology, to promote the empowerment of women

•

Adopt and strengthen sound policies and enforceable legislation for the promotion
of gender equality and the empowerment of all women and girls at all level

UNFPA Differences between gender equality and gender equity

Gender
equality

Gender
equity

refers to sameness or uniformity in quantity, amount, value and
intensity of provisions made and measures implemented for
women and men. Equality can usually be legislated. For example,
the Ethiopian Constitution provides for equality of women and
men in different aspects of life such as right to property, right to
participate in political life, in family life (see article 35 and 25 of
the FDRE Constitution).

refers to doing whatever is necessary to ensure equality of
outcomes in the life experiences of women and men. Equity is
difficult to legislate: identical treatment may satisfy the equality
criterion, but not the equity criterion. For example, giving male
and female students equal access to all the courses offered in a
school may not result in female students taking advantage of this
opportunity if some courses are predominantly filled with male
students and have only male instructors. In a gender equity
approach then there may be a need for ‘changing the landscape’
by, for example, ensuring that there are female instructors or
different teaching approaches.
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Gender refers to the historical and sociological relationships between women and men. If
development is seen as an attempt to improve the quality of life of all people, gender in
development works toward ensuring that the special needs of women as well as men are
met in this process. The advantage of a gender approach (as opposed to a women-centered
approach) is that it also brings to light situations in which it is men who are at a
disadvantage. An example of this is the current under- achievement of young males in the
educational systems of many Caribbean countries, and we might think about situations
where males in Ethiopia may be disadvantaged.
Although the terms ‘gender equality’ and ‘gender equity’ are often used interchangeably,
they actually have very specific meanings.

Understanding Gender Mainstreaming
Gender Mainstreaming is a globally accepted strategy for promoting gender equality.
Mainstreaming is not an end in itself but a strategy, an approach, a means to achieve the
goal of gender equality. Mainstreaming involves ensuring that gender perspectives and
attention to the goal of gender equality are central
to all activities– policy development, research,
advocacy/
dialogue,
legislation,
resource
allocation, and planning, implementation and
monitoring of programmes and projects.
The concept of bringing gender issues into the
mainstream of society was clearly established as a
global strategy for promoting gender equality in
the Platform for Action adopted at the United
Nations Fourth World Conference on Women,
held in Beijing (China) in 1995. It highlighted the
necessity to ensure that gender equality is a
primary goal in all area(s) of social and economic
development. The empowerment of girls and
women is a global priority laid out in the 2030
agenda as put by the United Nations General
Assembly ratified in 2015.

Figure 2.Image from
https://schreibfreiheit.eu/?s=gender+mainstreaming

Mainstreaming a gender perspective is the process of assessing the implications for women
and men of any planned action, including legislation, policies or programmes, in any area
and at all levels. It is a strategy for making the concerns and experiences of women as well
as of men an integral part of the design, implementation, monitoring and evaluation of
policies and programmes in all political, economic and societal spheres, so that women and
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men benefit equally, and inequality is not perpetuated. The ultimate goal of mainstreaming
is to achieve gender equality (United Nations, 20012).
Mainstreaming includes gender-specific activities and affirmative action, whenever women
or men are in a particularly disadvantageous position. Gender-specific interventions can
target women exclusively, men and women together, or only men, to enable them to
participate in and benefit equally from development efforts. These are necessary
temporary measures designed to combat the direct and indirect consequences of past
discrimination. Direct discrimination occurs when a woman or a man is denied certain
rights/benefits because being a man or a woman. For example, if a woman is denied job or
educational opportunity because she is a woman this constitutes direct discrimination.
Indirect discrimination occurs when although the criteria used for denying rights or benefits
may appear neutral, such criteria would have disproportionate adverse impact on one
group compared to the other. For example, the privatization of water services followed by
increased tariff would disproportionately affect women who rely greatly on the availability
of water to carry out their reproduction roles.
Experience shows that for gender equality to be effectively promoted in educational
programs and by educational institutions, it is necessary that gender issues are addressed
at all levels. In other words, gender needs to be
put into the mainstream. Gender mainstreaming
implies that gender is not a separate set of
issues; it is an element of all issues at all levels.
Most writers on gender and organizations agree
that the ways organizations work mirror the
ways society at large works. This means that
gender inequality is as firmly embedded in the
structure and culture of organizations as it is in
the structure and culture of societies. Thus,
intentionally or not, the dominant organizational
culture of even the most progressive mixed
organization is very likely to be masculine and to
discriminate against women.

2

Office of the Special Adviser on Gender Issues and Advancement of Women United Nations. (2001).
Supporting gender mainstreaming. The work of the Office of the Special Adviser on Gender Issues and
Advancement of Women
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Gender and Agriculture: Context
There are many factors that call for a rigorous
gender-based examination of the agricultural
sector. There is a special relationship between
women and agriculture. In many developing
and least- developed countries rural
households women play dual roles as both
producers and consumers of agricultural
produce. In these countries, agricultural
production as well as marketing systems are
dominated by rural households and are
characterized as gendered. 3 Although there
may be variations in the roles of men and
women from place to place, the agricultural
system tends to be gendered. In sub-Saharan
Africa, for example, farming is a predominantly
female activity 4 . Women in the region are
mainly responsible for the production of staple food both for consumption and for the
domestic markets. The figure comes close to 80% of basic-foodstuff production in both
cases.5 The figure from the Food and Agriculture Organization (FAO) gives a general picture
of the role of women in agricultural production. FAO studies indicate that women produce
about two thirds of the world’s food6. This phenomenon is generally recognized as the
‘feminization of agriculture’7, and highlights the need critical role that women play.
In addition to the production of food, women play an important role in the domestic
trading of agricultural produce. In West Africa, for instance, women dominate the trade in
staple food. In Southern Africa, particularly Zimbabwe, women dominate the marketing of
fresh agricultural produce in the urban areas8. Similarly, in Guinea, up to 90% of the trading
in staple food is carried out by women9. The trading of agricultural produce is an extension
of women’s role in household provisioning10. This applies to Ethiopia as well. For example,
in Tigray regional state in Enderta woreda women smallholder farmers including female

3

S Baden ‘Gender Issues in Agricultural Liberalization’ (revised) BRIDGE (1998) 11
<http://www.bridge.ids.ac.uk/reports/re41c.pdf> 13/01/08.
4
As above 12.
5
The data regarding women and agriculture gives a general picture, showing the percentage of rural women
involved in agricultural sector (90 per cent of rural women in Africa), the percentage of labour input by
women in the sector (60-80 per cent), the percentage of agricultural output produced by women (about 80
per cent of basic food in Africa), and the percentage of agricultural marketing for which women are
responsible (about 60 per cent). FAO ‘A synthesis report of the Africa region; Women, agriculture and rural
development’ at <http://www.fao.org/docrep/
6
As above.
7
As above.
8
Baden (note 1 above) 11.
9
As above 11.
10
As above 12.
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headed households are organized into groups and engaged in marketing of agricultural
produce.
Women are the major contributors to the agricultural economy, both through their
remunerative work on farms and through the unpaid work they traditionally render at
home and in the community11. However, despite their contribution, in many societies they
are systematically excluded from access to resources, essential services, and decision
making in relations to agricultural activities. This shows the need to engender agricultural
policies to address the needs and priorities of both women and men engaged in agricultural
activities in countries that are predominantly agriculture based.

Gender and Agriculture: Ethiopian Context
Although women play a significant role in
agricultural production, there is a generally
held belief that women in Ethiopia do not
engage in farming – farming is for men12.
At the same time, the participation of
women in agricultural activity is
constrained by cultural norms. A good
example here is the norm, in many parts of
Ethiopia that women should not engage in
plowing 13 . This in turn has an adverse
impact on their access to resources and
productive inputs such as land and
extension services.

Figure 3 Woreta, Ethiopia. Picture used with permissions.

Clearly, however, women in Ethiopia are very much involved in most aspects of agricultural
production. In the Ethiopian context, women’s work in agricultural production include
weeding, harvesting, preparing storage containers, home gardening, poultry raising,
transporting farm inputs and procuring water for both household and on-farm uses14.
Although there may be some variations in terms of the types and extent of involvement of
women in agricultural production across regions, the significant contribution of women is
supported by various studies15 . Women are the major contributors to the agricultural
workforce, either as family members or as women heading households. The involvement of
11

African Development Bank Gender Checklist for Agricultural Projects, 2010.
Klaus Deininger et al. Assessing the Certification Process of Ethiopia’s Rural Lands 2006, See also Stein
Holden and Tewodros Tefera From Being property of Men to Becoming Equal Owners? Early Impacts of Land
Registration and Certification on Women in Southern Ethiopia Final Research Report prepared for
UNHABITAT, Shelter Branch, Land Tenure Property Administration and Section, 2008.
13
As above.
14
EEA/EEPRI 2006.
15
MacEntee, K., Thompson, J., & Fikreyesus, S. (2012). Enset is a Good Thing: A documentary film about
gender and enset in Jimma Zone, Ethiopia. Poster session at the Post-Harvest Management and Technology
for Food Security International Conference. May 21-25 Jimma, Ethiopia.
12
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women in agricultural production also extends to marketing, food procurement, and
provision of household nutrition.

Gender and Enset
An example of the critical contributions of women to agricultural
production that has garnered some attention is the role of women in the
south and southwestern regions of Ethiopia in farming enset (Ensete
ventricosum (Welw.) Cheesman).
MacEntee, Thompson, and Fikreyesus (see note 15) carried out an
interview study involving women and enset production. In a video
documentary, Enset is a good thing: A documentary film about gender and
enset they describe the varied and changing roles of women (and men) in
enset farming. The hardships of enset processing with traditional and
poorly maintained tools is described while also drawing attention to the
benefits of enset outputs in contributing to women’s autonomy in the
household and security during times of financial and environmental
hardship. Generally, women control the decision-making practices with
regards to the planting and harvesting of crop as well as any income
generated from enset outputs. While the potential of enset to contribute
to the nutritional deficiencies in Ethiopian families is appreciated, this
research highlights the need for agricultural developments in enset
farming that take careful consideration of the gendered nature of these
farming practices to ensure that women maintain autonomy in the home
and community while at the same time providing more efficiently for their
families.

Women in rural Ethiopia are not only the major source of labour in the agricultural sector,
they are also responsible for the vital tasks of caring for children, the sick and the elderly as
part of their household responsibilities. As in any other society, it is gender roles and
relationships that influence the division of work, the use of resources, and the sharing of
the benefits of production between women and men. In most rural communities in
Ethiopia, women work from dawn to dusk and, in contrast with men, have little time for
leisure or socializing. In addition to working in the home and on the farm, rural women
engage in a diverse range of off-farm livelihood activities. Women therefore carry double
burden in terms of their productive and reproductive roles.
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Despite their immense contribution to society, women’s productive, domestic and
community related activities tend to be undervalued, are often misunderstood and are
rendered invisible from official discourse and national statistics. These unfortunate
circumstances have implications not only for the question of gender equality but also may
be detrimental to the long-term sustainability of development initiatives. In the agricultural
sector for instance, women account for about 48 percent of the agricultural labor force and
70 percent of household food production (MoA, 2011). According to a recent study,
agricultural production and productivity in Ethiopia can potentially be increased by 15-40
percent just by improving smallholder women farmers and herders’ access to agricultural
resources and technologies equal to those of men.

The above brief description shows that women are very intimately and intensively involved
in agricultural activities in the country. The discussion has also highlighted that women and
men have different roles and contributions in the agriculture sector and are not similarly
situated or placed in terms of their access to and control over resources that are necessary
(directly or indirectly) to agricultural activities. Finally, women and men have different
returns from their labor and other investments in agricultural activities. For example, while
men can have better access to markets and hence better prices, women due to their
limited mobility cannot access big markets and get good prices for similar agricultural
outputs. These differences justify the need to examine how women and men relate to
agricultural activities (the agricultural sector) to design appropriate policies and programs
that adequately respond to their different needs and interests in terms of division of labor,
time use, access to and control over resources including land and other agricultural inputs.
This would ultimately contribute to maximize the gains from the sector for both women
and men and the development of the country at large.
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How to Mainstream Gender in the Existing Agriculture Curriculum
There are two basic concepts that are fundamental to mainstreaming gender in the
curriculum.
Sex disaggregated data: Collecting sex disaggregated data refers to taking note of
male/female breakdown in terms of numbers. At a basic level, students need to learn to
ask the question “how many men? How many women?” Gender mainstreaming is not just
about counting but numbers are critical. Thus, instead of saying ‘Farm operators attended
the workshop’ it is key to do a gender breakdown and consider ‘X number of women farm
operators attended and X number of male farm operators attended’. Similarly, in teaching
and keeping track of student progress, it is critical to go beyond saying 30 per cent of the
class failed the test. Instead this calls for sex disaggregation of data. What percentage of
males failed the test? What percentage of females failed the test? Only then can we begin
to develop programs and strategies that target the issues accurately.
Gender-based analysis: Related to collecting sex disaggregated data is the idea of asking
the following questions in relation to agricultural work:
§
§
§
§
§

Who does what?
What skills are required?
What time is required?
What resources are generated?
Who has control over the resources generated?

These questions give a sense of who has the power and as such are essential to deepening
an understanding of gender equality and gender equity. Consider the tables below which
looks at gender and agricultural production, focusing on enset production and tea16.

Gender mainstreaming does not only aim to avoid the creation or
reinforcement of inequalities, which can have adverse effects on both
women and men. It also implies analysing the existing situation, with
the purpose of identifying inequalities, and developing policies which
aim to redress these inequalities and undo the mechanisms that caused
them.

European institute for Gender Equality,
http://eige.europa.eu/gender-mainstreaming/what-is-gender-mainstreaming

16

The tables related to enset and tea production come from the following resource: Mitchell, C., Belew, D.,
Debela, A., Muleta, D., & Fikreyesus, S. (2011). The Farmer and her husband: Engendering the curriculum
in a Faculty of Agriculture in an Ethiopian University. Agenda, 2010, 66-77.
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Example 1: Enset
In the case of enset production, female farmers play a primary role in every aspect of the
production process. Enset has the potential to provide a local solution to improve food
security. Therefore, it is important to support women farmers. When discussing gender, it
is important to keep in mind how both male and female identity is constructed,
represented, and disrupted in people’s everyday lives. While traditional constructions of
gender may lead men and women to participating differently in agriculture, enset is an
interesting example of how women are playing a formidable role in farming as well as
household financial management.
Gender role in terms of the division of labor for all aspects of Enset production,
processing and marketing

Activity

Responsible
person

Special skill
required

Remarks

Land preparation

Male/Female

Planting material preparation
and planting

Male >female

Weed/pest control

Female >male

Harvesting

Female

Yes

Female

Yes

Female

Yes

Time consuming

Yes

Female Children may
participate

Decorticating of psuedostem
Fermenting the decorticated
psuedostem
Preparing the ‘Kocho’

Female

Sale of the product

Female

Yes

Variety selection

Physically demanding (Figure 1)

Time consuming
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Example 2: Tea
In Ethiopia, women are centrally involved in tea manufacturing process. In the fields
and factories, women play a very demanding role in the entire production process.
Tea harvesting is strenuous work, as the picker must carry a basket into which she
would collect the leaves. When the basket gets full and heavy, the leaves are
weighed, collected and taken to the factory for processing.
Men and women role in tea production and processing
Responsible
person

Activity

Cutting preparation

Females

Media preparation

Females

Planting
Plastic covering

Special
skill
required

Remarks

Yes

Male/female
Male /female
• Time and energy
consuming

Watering

Shading

• Women walk great
distances to fetch
water (exposes them
to gender based
violence)

Female

Male/female

Seedling raising
Land preparation

Male/female

Transplanting

Male/female

Field management

Male/female

Plucking
(harvesting)

Female

Processing

Male/female

Yes

Male/female

Yes

Cupping (quality
evaluation)
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•

Wounding by dried
stub
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PART 2: GENDER AND OCCUPATION STANDARDS
Potential Gender Concerns /Thematic Areas / and Strategies in
Occupational Health Standards (OHS)
This section of the guide provides strategies for mainstreaming gender in 10
thematic areas.
1. COMMUNICATION

2. PERSONAL
PROTECTIVE
EQUIPMENT (PPE)

Gender Focused Thematic
Areas, Concerns and Strategies
in Occupational Health
Standards (OHS)
3. TOOLS &
EQUIPMENT

4. A CLEAN & SAFE
WORK SITE

5. PLAN & TYPE OF
REPORTING FORMAT

6. OCCUPATIONAL
HEALTH & SAFETY
HAZARDS

7. MANAGING
PEOPLE
PERFORMANCE
AND RELATIONSHIP

8. WORK
ENVIRONMENT IN
TEAMS &
INDIVIDUALS

9. MANAGE MICRO,
SMALL & MEDIUM
ENTERPRISES

10. MONITORING &
CHECKING POINTS
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Gender Strategies on each of Thematic Areas
1. COMMUNICATION
CONCERN: Interactions and communications (including
spoken and written) among and between staff and
students should be gender inclusive. Considering the
gender relations & cultural norms of the society there is a
need to ensure that provisions for particular attention to
female students and female farmers are addressed.
STRATEGIES
1. It is recommended that the use of the singular
pronouns, “he, him, his, she, her, hers” be avoided except when referring to a
specific person. The following examples illustrate a more inclusive approach17:
a. Repeat the Noun
Example: You provide an environment where all the child’s physical needs
are met and where his health and safety are not endangered.
Change to: You provide an environment where all the child’s physical needs
are met and where the child’s health and safety are not endangered.
b. Use Plural Pronouns
Example: Each inspector should ensure his staff is aware of the cost.
Change to: Inspectors should ensure their staff are aware of the cost.
c. Use a Neutral Noun, Title or Other Description for the Pronoun
Example: He will check the doors each night.
Change to: The security guard will check the doors each night.
d. Reword the Sentence
Example: The intake worker may become aware of other concerns of the
applicant as he conducts the intake appointment.
Change to: The intake worker may become aware of other concerns of the
applicant as the intake appointment proceeds.
2. Alternate Male and Female Expressions and Examples. Depending on the
circumstance, there are times when it is better to alternate use of “he and she” rather than
a nonspecific pronoun. “S/he” is not recommended.

Example: Let each individual participate. Has she had the opportunity to
speak? Has he taken the initiative?

17

Government of PEI. (1999). GUIDELINES FOR GENDER-INCLUSIVE COMMUNICATION.
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Animals, vehicles, machinery, etc. are referred to as “it” except in the case of an
animal when “he” or “she” may be used if the sex is known and is relevant.
3. Visual Representation. When preparing photos, videos, brochures, slides or graphics
for presentations, represent women and men actively participating in all aspects of
life at home, school, work or within the community. A balance of images to reflect
the population is recommended. Men and women can be shown in nontraditional
roles such as women as plumbers or men as caregivers. Promote a balanced
presentation of women in authority positions. Consider posture and positioning
within a picture to help establish that this balance is present; for example, avoid
portraying men behind desks and women standing to the side. It is important to
ensure that animation or cartoons do not base their humour on gender stereotypes.
4. Oral communications should reflect and
complement a gender-inclusive style,
similar to the written and visual forms of
communication. A balanced representation
is achievable in oral communication by:
using both women and men as
interviewers, trainers and speakers at
events using both women and men in
voice-overs regardless of subject material.
5. While work outcomes are reported to the

supervisor the way of communication
between male instructor & female student
should
be
a
gender
responsive
management skill with a particular level of
respect as well as the same will happen
between male development agents (DA)
with female farmers.

Gender roles are those
behaviours, tasks and
responsibilities that a
society considers
appropriate for men,
women, boys and girls.
Gender relations are
the ways in which a
society defines rights,
responsibilities and the
identities of men and
women in relation to
one another.

6. Like any problems or difficulties that are faced during the process of completing
work are reported to the supervisor, the gender & other social related problems &
difficulties should be reported to supervisor so that appropriate action can be done
accordingly.
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7. Moreover, there is a need to consider:
a. Appropriate location in terms of distance, transparent & open place to
communicate with women.
b. Appropriate time in terms of considering the work burden of rural women in
particular for female farmers & ensuring to arrange day time schedules to
communicate with female students.
c. Simple Child Care facilities need to be considered for those who are mother
students, instructors, other staffs and farmers to make effective
communication with supervisors, staffs & other stakeholders.
2. PERSONAL PROTECTIVE EQUIPMENT (PPE)
CONCERN: Suitable personal protective equipment (PPE)
is selected and checked prior to use. All equipment should
be gender appropriate with consideration to size and use.
STRATEGIES:
1. The personal protective equipment should be
designed based on the size, needs & interests of
female students, instructors & farmers to be
effective in their practical work.
2. If the shortage of suitable personal protective equipment happens, priority should
be given to women, since they have particular health problems in relation to
reproductive health which make them more victims than men in relation with the
impact of chemicals.
3. While training is provided to personnel who are handling or using chemicals, ensure
that the involvement of women during planning & the training sessions includes
following up on the active participation & understanding of women during the
training.
4. Whenever external training and assessment opportunities are organized for staff
involved in using chemicals, ensure that women are involved as part of the
assessment group (professional) as well as the assessed (user) group.
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3.

TOOLS & EQUIPMENT

CONCERN: Resources, tools, equipment and machinery
required for program are identified and coasted, and
availability is confirmed with suppliers, contractors and
appropriate personnel.
STRATEGIES
1. All necessary tools, equipment & machineries that are
used for laboratories, farms and demonstration should
be identified based on the appropriateness of both female & male users in terms of the
person’s size, sex, and needs.
2. If there is a shortage of tools & equipment, priority should be given to women, to
encourage them to actively participate.

4.

A CLEAN AND SAFE WORK SITE

CONCERN: Women represent over 40 percent of the
global workforce, or 1.2 billion out of the global total of 3
billion workers. This increasing proportion of women in
the workforce has led to a range of gender-related
questions about the different effects of work-related risks
on men and women, in terms of exposure to hazardous
substances, or the impact of biological agents on
reproductive health, the physical demands of heavy
work, the ergonomic design of workplaces and the length
of the working day, especially when domestic duties also must be taken into account18.
clean and safe work site is maintained while completing cropping activities & nursery
activities and others.
STRATEGIES
1. Ensure that all agro-chemicals are handled safely and kept away from pregnant
women.
2. Work should be adapted to the capabilities of women workers in the light of their
state of physical and mental health, for example by reducing women's workload
promoting appropriate technology, by reassignment to another job according to the
worker needs and by providing rehabilitation when necessary19

18

International Labour Organization. (n.d.). Providing safe and healthy workplaces for both women and men
Forastieri, V. (2001). International Programme on Safety Health and the Environment WOMEN WORKERS
AND GENDER ISSUES ON OCCUPATIONAL SAFETY AND HEALTH
19
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3. Special measures for performance of physical tasks during pregnancy and childbearing are still necessary; in particular, the protection of pregnant women for
whom night-work, arduous work and exposure to radiation might present
unacceptable health risks. However, the approach should be the equal protection
from hazards in the workplace to all workers, encouraging more equal-sharing of
the workload between women and men in all spheres, including child care,
domestic chores and work outside the home.
4. Women should be better represented and more directly involved in the decisionmaking process concerning the protection of their health. Women's views as users,
care givers and workers; their own experiences, knowledge and skills should be
reflected in formulating and implementing health promotion strategies. They should
have a greater participation in the improvement of their working conditions,
particularly through program development, provision of occupational health
services, access to more and better information, training and health education. T
5. Ensure that the site is clean & convenient for women in terms of proximity, road,
facilities like access to water, toilet and sanitary materials as the biological role of
women forced them to be cleaner than men.
6. Ensure that the site is safe to women to protect them from any sexual based
violence & harassment and allow them to be involved during the day time rather
than evening & night time.
5.

PLAN & TYPE OF REPORTING FORMAT

CONCERN: The plan includes the type, format, frequency
and detail of any reporting required by both managers
and operators.
STRATEGIES
1. The Plan should be done through a participatory
way by ensuring the involvement of women in the
planning process.
2. Ensures that the reporting format that have a column which contains sex
disaggregated data to show how many females & males are planned &
achievements.
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6.

OCCUPATIONAL HEALTH & SAFETY HAZARDS

CONCERN: Occupational health & safety hazards are
identified, assessed, and the planting plan provides for
responsible actions by the operators and management.
STRATEGIES
1. During the assessments & identification of
occupational health & safety hazards, one should
be aware that the hazards are different for men &
women at each level.
2. Ensure that the assessments & identification takes into consideration a gender
perspective. Accordingly, measuring action can be done through the identified
occupational hazards differently or priority can be given for female instructors, staff
& students.

“There is a big difference between diversity and inclusiveness. Diversity is
about counting the numbers. Inclusiveness is about making the numbers
count. Whether it is about individuals or companies or countries, the
conversation has to shift from talking about whether diversity affects
performance to talking about the conditions under which you’d expect
diversity to have a positive effect on performance”.
Professor Boris Groysberg, Harvard Business School, January 2013

Figure 4 Retrieved from http://biodocinternational.com/animal-health-and-agricultural-safety/
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20

7.

MANAGING PEOPLE PERFORMANCE AND RELATIONSHIP

CONCERN: Women are not advancing enough to
leadership roles and contributing to influential decision-making
roles. Women are not receiving
an equal amount of education, and are not employed at equal
rates as their male counterparts21.
STRATEGIES
1. Ensures that consistent personal performance is measured and maintained in
varying work conditions and work contexts priorities and commitments including
gender related factors & biological responsibilities of a person and priorities be
given to women.
20

Agrisafe network. (2017). Take charge of your health. Women working in agriculture.
http://www.agrisafe.org/women-in-ag-resource
21
Patel, G. (2013). Gender Differences In Leadership Styles And The Impact Within Corporate Boards. The
Commonwealth Secretariat, Social Transformation Programmes Division
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2. Address unconscious bias by educating all employees and reviewing and changing
processes (for example, recruitment and performance reviews) to make decisionmaking more objective; include men in gender diversity transformation initiatives;
conduct surveys to understand what the limiting attitudes are22.
3. Develop a strategy based on solid gender diversity metrics and address the root

causes of lower shares of women’s representation. Metrics include pay levels of
female versus male staff, women’s attrition rates and reasons for exiting, the
percentage of women receiving promotions and in which roles/ functions, and
organizational health metrics (such as job satisfaction, perceptions of meritocracy,
work-life balance, and desire for advancement).

8.

WORK ENVIRONMENT IN TEAMS AND INDIVIDUALS

The concerns in this thematic area is arguable in four categories:
(A) Sexual Harassment of Students by Staff; (B) Sexual
Harassment of Staff by Staff; (C) Sexual Harassment of
Students by Students; and (D) Arguments against Actions
against Sexual Harassment
(A)
Sexual Harassment of Students by Staff
In many African universities, there are allegations of male
staff propositioning vulnerable female students, threatening
to fail them, and or else enticing them with the promise of
higher grades. Lecturers are in a position of authority with the power to pass or fail
students. Utilizing this power position for sexual favors is clearly unprofessional, and goes
against the code of ethics governing the teaching profession.

“There is a big difference between diversity and inclusiveness. Diversity is about counting
the numbers. Inclusiveness is about making the numbers count. Whether it is about
individuals or companies or countries, the conversation has to shift from talking about
whether diversity affects performance to talking about the conditions under which you’d
expect diversity to have a positive effect on performance”.
Professor Boris Groysberg, Harvard Business School, January 2013

22

Moodley, L., Holt, T., Leke, A., & Desvaux, G. (2016). Women Matter Africa: Making Gender Diversity a
reality. McKinsey & Company.
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Staff- student relationships can be governed by a number of regulations such as:
• Development of an ethical Code of Conduct governing the relationship between
staff and students, explicitly outlining what is defined as sexual harassment.
Students should then be encouraged to report any forms of sexual harassment.
Students who make reports should be confident that their reports are treated with
confidentiality, so that they will not be faced with reprisals from a powerful male
lecturer. Documentation is important, so that a lecturer who persistently indulges in
sexual harassment will accumulate a record.
• There should be follow-up actions against persistent offenders, beginning with
verbal warnings, and culminating in suspension and dismissal where this is
appropriate. A grievance reporting system must be instituted which will not result in
further victimization of the women who report.
• Gender violence and sexual harassment must be integrated into mainstream
teaching, research and other learning processes. This will enable the problem to be
addressed openly, rather than as at present where victims will hide out of fear of
further victimization.
• All materials for inducting academic and support staff, visitors, students and other
stakeholders must contain information that raises their awareness of the
institutional stance against gender violence and sexual harassment.
• At all institutional events, it is necessary to raise awareness and sensitize
participants to the institution's gender stance through inclusion of men and women
as staff and student participants, providing safe and secure convenience and other
facilities for men and women, providing pamphlets on gender violence and sexual
harassment etc.
• All stakeholders must make commitments to taking holistic and comprehensive
approaches to changing attitudes and behaviours that tolerate, condone and
encourage gender violence and sexual harassment.
• The institution's leadership must be perceived to make a commitment against
gender violence through recruiting and promoting men and women's presence,
making the workplace and classrooms safe for men and women and punishing
perpetrators without fear or favour.
• There must be transparency in the implementation of the policy and programs and
the regulations and procedures must be clear, accessible and available to all
sections of the institution.
• There must be clear lines of responsibility for the implementation of the policy and
program and the processes must be swift and effective if they are to have any
credibility.
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(B)
Sexual Harassment of Staff by Staff
From focus group discussions in the University of Zimbabwe in 2003, it appears that
secretarial staff are very vulnerable to sexual harassment both from staff and students.
Occupying middle level administrative posts, they may be threatened with loss of their jobs
by their immediate supervisors if they fail to respond to demands for sexual favours. They are
also vulnerable to sexual harassment from students, who may treat them with disrespect.
Young women academics may also face sexual harassment and demands for sexual favours
from senior male academics. Such propositioning may be culturally acceptable in societies
where powerful men are often polygamous, and social climbing by young ambitious women
may involve choosing powerful male figures as mentors. However, such relationships can
deteriorate into sexual exploitation.
The staff Code of Ethics should cover sexual harassment of staff by their immediate
supervisors, as the sexualization of professional relationships has a corrosive impact on
academic freedom and excellence.
(C)
Sexual Harassment of Students by Students
The sexual harassment of students by students is rampant in many institutions of higher
learning, partly because baiting women students is seen as acceptable young male behaviour,
particularly in public situations. Women students who compete for office in student politics
may suffer severe sexual harassment, whereas women students who compete in beauty
pageants may escape such treatment.
A student Code of Conduct which includes sexual harassment as an offence needs to be
developed, with clear lines for reporting incidents, and for dealing with culprits.
(D)
Arguments against Actions against Sexual Harassment
As an advocate against gender violence and sexual harassment, your colleagues, students or
peers may ask the following questions:
•
•

•

•
•

Gender violence and sexual harassment are personal issues, so why does the
institution have to interfere in people's personal and individual relationships?
Why should academics, teachers and other staff have to focus on gender violence
and sexual harassment when they are not in the curriculum or in disciplinary
regulations?
Sexual interaction between men and women is normal and is part of African
cultures. Why should we make a fuss over courtship and culturally accepted ways of
proposinglove?
Relationships between students and staff are between consenting adults so why do
we have to accept western ideas that make these relationships criminal?
Unmarried male staff may choose to marry their female students and courtship will
begin in the institution. Is that sexual harassment?
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All the questions above can be answered through reference to the purposes and objectives of
higher education, the stated visions and missions of particular institutions and the personal,
professional and institutional interests of stakeholders in higher education.
STRATEGIES
1. Workplace learning opportunities and coaching/mentoring assistance are provided to
facilitate individual and team achievement of competencies. Accordingly, ensure that
both female & male individuals should be addressed equally with particular attention
given to female individuals.
2. However, all individuals are encouraged to self-evaluate performance and identify
areas for improvement. Given cultural norms, females may need to be given emphasis
to identify their areas of improvement.
3. While outcomes and performance of individuals/teams are assessed, ensure that
consideration of the triple roles of women or burden of work visa vise to men workers
and recorded to determine the effectiveness of development programs and the extent
of additional support
4. During the team work open communication processes should be held to obtain and
share information from both female &men equally and ensures that women are
encouraged & get attention to forward their idea among the team.
5. Ensures that the participation of females is emphasized when decisions are reached by
the team in accordance with its agreed roles and responsibilities.

9.

MANAGE MICRO, SMALL AND MEDIUM ENTERPRISES (MSMES)

CONCERN23: Women entrepreneurship is not only
necessary for their economic survival but also for strengthening
the social system. Fostering women’s entrepreneurship
development is therefore crucial for economic growth and
development. Small-scale enterprises constitute the bulk of the
private sector in Ethiopia. These small-scale enterprises have a
great capacity to alleviate unemployment and to contribute to
the economic growth of the country (Andualem, 2003). Ethiopia
is one of the developing countries where the small-scale
enterprises are estimated to employ 1.5 million people. Out of
these 1.5 million people that participate in small-scale enterprises the proportion of women is
high as small-scale enterprises are an important source of livelihood for women in Ethiopia
(Reta, 2000). The women small-scale entrepreneurs which make up the majority of the smallscale entrepreneurs face a number of constraints like lack of capital, technical and managerial
23

Gurmeet Singh, Rakesh Belwal, (2008) "Entrepreneurship and SMEs in Ethiopia: Evaluating the role, prospects
and problems faced by women in this emergent sector", Gender in Management: An International Journal, Vol. 23
Issue: 2, pp.120-136, https://doi.org/10.1108/17542410810858321
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know-how, and a lack of access to credit, markets, raw materials and services necessary to
improve their income and standard of living (Reta, 2000).
STRATEGIES:
1. Work requirements are identified for a given time period by taking into consideration
of resources and constraints. While constraints are considered ensure that women
specific constraints should be given due attention due to biological & societal factors.
2. Work activities are prioritized based on business needs, requirements and deadlines
including personal capabilities &interests with special attention to female business
preferences
3. Appropriate work is allocated to relevant staff and ensures that it is done based on sex
& needs of the person through consideration of bringing more women in leader
positions to optimize efficiency.
4. Work and personal priorities are identified and balance is achieved between competing
priorities using appropriate time management strategies, and ensuring that the priority
should be given to women to fill the existing gap between woman &men in any types of
enterprise.
10.

MONITORING & CHECKING POINTS

CONCERN: Monitoring points outlined in the implementation
plan are adhered to and are made to ensure that the
occupational health & safety requirements are being observed
and followed.
STRATEGIES.
1. Ensure that all materials, procedures & skills applied by
employees and contracted personal are monitored
&cheeked from gender perspectives or monitored differently in addressing male and
female employees.
2. Monitoring checklists should be designed in a way that addressing the issues of gender
(women & men’s issues)
3. During the process of providing feedback, advice, and coaching to employees and
contracted personnel as required to improve or correct procedures and skills, ensure
that the way of collecting & providing feedback& advice should be gender responsive in
a way that the inputs of females are equally accepting like men’s input. To start with
special encouragement may need to be used with women.
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PART 3: GENDER RESPONSIVE TEACHING

One of the most critical approaches to addressing inequalities in ATVETS is
to make sure that the teaching and learning materials take into
consideration the learning of both female students and male students.

Gender-Responsive Planning
Developing a quality lesson plan is a skill that instructors apply in their daily lives; however,
creating a gender-responsive lesson plan involves a specific set of skills:

Using Gender Responsive Teaching and Learning Materials
Instructors can develop the most effective strategies for them to enhance the independent
learning capabilities of both female and male students for whole-person development:
• Use materials that portray female and male characters in equal numbers and involved
in similar activities;
• Make sure that resources and materials are free from stereotypes;
• Ensure each female & male student have essential college books and other learning
materials;
• Ensure that learning materials give equal prominence and respect for male and female
students, and support the potential of both to succeed;
• Ensure that the text, pictures or part of the material you wish to analyze is gender
sensitive by briefly examine;
• Display posters on the walls that portray female and male characters in equal numbers
and involved in activities together.
Adapting teaching materials: Review the teaching and learning materials for gender
responsiveness whether it has the material contain gender stereotypes, if so, techniques can
be used to address. For instance:
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• If a material in your hand portrays only male scientists, researchers as inventors, include a
discussion of female scientists which is perhaps not present in the materials.
• To address the needs of students with different learning styles, instructors are encouraged
to make diversified use of learning materials, such as audio, visual, pictorial, graphic
representations, and texts, etc.
• Instructors should emphasize on the limitations of ' gender bias curriculum prescriptions'
and written examples on different subject matters thereby encourages students to enquire
beyond the confines and to process information and make their own judgments to enhance
their knowledge-building capacity.
• The lesson plan should make allowance for all students to participate in the learning
activity. When doing a practical science experiment, ensure that both girls and boys have a
chance to use the equipment and chemicals. There should also be equal participation in
such activities as making presentations. When assigning projects, ensure that both girls and
boys are given leadership positions and roles. Take into account how the learning materials
will be distributed equally to both girls and boys, especially in cases of shortages.

Methods/Pedagogy
• Select teaching methodologies that will ensure equal participation of both female and male
students. Some teaching methodologies like group work, group discussions, role play,
debates, case studies, and explorations can be very effective in encouraging student
participation and will therefore give the female opportunity to participate more actively. In
practice, take care that dominant individuals do not sideline less assertive ones.
• The lesson plan should allow all students to participate. When doing a practical science
experiment, ensure that both female and male students have a chance to use the personal
protective equipment based on their size. When assigning projects, ensure that both female
and male are given leadership positions and roles and take into account how the learning
materials will be distributed equally to both, give priority to female students especially in
cases of shortages.
• Instructors should set clear learning targets and objectives and share learning intentions of
their lessons with both female & male students through ensuring the active participation of
female students. By allowing students to know the purpose of a lesson or a task, they will be
able to make better decisions about the ways and means to achieve what they are expected
to learn.
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Motivating Students with Different Levels of Performance
•

Instructors should motivate female students to engage effectively in the process of learning
through strong appreciation & acknowledgement. Instructors should also be aware of
adjusting their expectations of students, during the assessments of common needs and
individual & gender differences of their students.

•

Instructors can motivate female students through informal rewards, such as verbal
recognition, appreciation and prizes. They should understand the existing gender
disparities & cultural influence which is men dominated society so avoid behavior that
ignores students' emotional reactions and hurts their self-esteem.

•

To motivate female students with weaker performance, instructors can structure the tasks
to suit their abilities and let them experience pride and confidence in having attained a goal
through reasonable efforts. Individual progress and improvement should be recognized.

•

Give recognition to students' performance in aspects other than academic achievement,
e.g. group activity practical session, participation in different clubs, etc. This is the most
immediate means to raise the self-esteem of female students. There is no need to force
students to be good at everything particularly female students.
Giving encouragement to female students' creative work.

•

Engendering the Curriculum
The idea of engendering the curriculum may be challenging if you have certain materials you
are obliged to use and topics to cover. However, there are several strategies you could
employ:
• Using gender inclusive examples when teaching;
• Make sure that you study crops that women are more likely to be involved with such as
enset;
• Using examples of female farmers in the area you are teaching;
• Consider inviting female farmers to your class, or female DAs or female professionals from
the district offices working in agriculture;
• Using examples of female entrepreneurs in the area, when teaching;
• Take into consideration the significance of the hidden curriculum and the kinds of steps
that instructors need to embark upon to counteract the hidden curriculum [See below]
The hidden curriculum is that which is implied by the structure and nature of schools and
colleges, much of what revolves around daily or established routines. Examples of the
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The Hidden Curriculum
•
•
•
•
•
•

•
•
•
•

•
•

•
•
•

Doing well academically is not as important as doing well in sports, because sports
develop leadership, whereas academic learning develops only the brain.
Extra-mural activities such as clubs are important ways of developing leadership and
managerial skills, and are more important than academic marks.
University and college are opportunities for finding your future husband or wife: if
you miss this opportunity you may be left on the shelf.
If you refuse to have sex with your boyfriend, he will desert you, so it is better to
agree (for women).
Some male lecturers demand sex from you: if you don't agree they will fail you (for
women).
Women are divided into two groups: pure and faithful women whom you can marry,
and loose women whom you can play around with. You can find out which group she
belongs to by trying to have sex with every woman you date (for men).
Alcohol, especially excessive drinking, is a sign that you are a man. A woman who
drinks on the other hand is obviously immoral and promiscuous (for men).
Dressing well is a sign that you have made it. Dressing badly shows that you belong to
the lower classes. Dress is the most important symbol of status.
A car is a sign of prestige and power: going out with a man who possesses a motor
5
enhances your prestige.
Men need to get sexual experience as soon as they leave school, and they can get this
through prostitutes or by propositioning women students. Lack of sexual experience
shows you are not a man (for men).
You should be a virgin on marriage. If you are not, you must nevertheless pretend,
else you will never get married (for women).
Men can indulge in student politics because it shows they are men; women should not
be allowed to compete in student politics. Women who dare to compete or even to
attend political meetings must be sexually harassed.
Defiance of authority is good for men, but not for women. A man who defies authority
shows he's a leader and a man. A woman who defies authority is a misfit.
Women are to blame if they fall pregnant. If they didn't want to fall pregnant they
should have taken the right precautions (for men).
Men are sexually exploitative (for women).

hidden curriculum might include the messages and lessons derived from the mere
organization of schools and colleges-- the emphasis on: sequential room arrangements; the
cellular, timed segments of formal instruction; an annual schedule that is still arranged to
accommodate an agrarian age; disciplined messages where concentration equates to
student behaviors were they are sitting up straight and are continually quiet; students
getting in and standing in line silently; students quietly raising their hands to be called on;
48

the endless competition for grades, and so on. The hidden curriculum may include both
positive or negative messages, depending on the models provided and the perspectives of
the learner or the observer (Owen Wilson, 2005). The Working Group of the Association for
the Development of Education in Africa identifies the following positive and negative hidden
curricula in a tertiary education institution: Of note is that much of the hidden curricula are
related to sex, a taboo subject which is rarely discussed openly. Sexual ethics and values are
important areas, which are not dealt with in the formal curriculum, and may be haphazardly
dealt within the informal curriculum.
•
•

•

A car is a sign of prestige and power: going out with a man who possesses a motor
enhances your prestige.5
Men need to get sexual experience as soon as they leave school, and they can get
this through prostitutes or by propositioning women students. Lack of sexual
experience shows you are not a man (for men).
You should be a virgin on marriage. If you are not, you must nevertheless pretend,
else you will never get married (for women).

Curricular Methodologies and Priorities
Curriculum change can be a difficult and time-consuming enterprise. Some steps in curricular
transformation can include the following:
•

Gender sensitization workshops for academic staff can begin a process of curriculum
transformation;

•

More participative teaching methodologies which will give equal opportunities for
women students to participate more actively, such as tutorial sessions run by women
students, research projects related to gender issues in each faculty and department.

•

Research and development into gender aspects of various academic disciplines. For
example, problems, challenges and technologies of women farmers; challenges faced
by reproductive health workers; challenges faced by women doctors. This research
and development can become the materials to be used for curriculum reform based on
the African reality.

•

Establish a Gender Studies Department/Unit/Institute so that technical knowledge is
available on the spot. Gender studies is essential in African societies. Politicians and
policy-makers frequently display a politically correct concern with gender inequality
only to flounder when it comes to implementing change. Lack of expertise and
information is often cited as major obstacles to overcoming discrimination and its
consequences. Development industry has acknowledged the importance of gender at
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all stages of the development process and there is demonstrated need for a deeper
understanding of the specifics of gender in African contexts and societies to avoid
relying on inappropriate expertise that is not based on in-depth research and
development.

Innovative Approaches to Curriculum Development
Tertiary education today has the exciting possibility of utilizing an array of methodologies,
which were not open a decade or two ago. Most prominent of these is the use of information
and communications technologies (ICTs). At a time when African higher education
establishments, universities , are over-crowded, with over-flowing lecture rooms, a brain
drain of lecturers to the West, and over-worked lecturers, the new

technologies offer useful and stimulating methodologies that can help to improve the quality
of education. The new methodologies offer the challenge of providing an enriched curriculum
on gender as it relates to different disciplines. Institutions across the continent can work
jointly on such programs.
Technologies which can be utilized include:
•
•
•
•

Television and videos;
DVDs;
Internet;
Computer games used for educational purposes.
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Innovative Practices for Curriculum in the Agriculture Sector

Task 1: Knowledge Generation

• Let the students role play how women and men farmers participate in every stage
of creating and selecting crop varieties, growing practices, land use and soil fertility
management including on finding strategies to promote the use, exchange, and
storage of local seeds.
• Generate knowledge and technologies to support sustainable agriculture,
including tools and machines adapted to small-scale farming; use of natural
mineral resources and compost; integrated pest management; and mixed
cropping

Task 2: Information Based

•

•
•
•

Provide the students to do exercise on how both women and men producers get accurate
information about land registration procedures through conducting research into how to
allocate land titles to women.
Setting mechanisms to protect women farmers from unfair competition of products in the
local market and local produce
Developing strategies to facilitate sales of local products on markets through provision of
market information.
Directly involve producers, users and consumers (both women and men) in controlling,
designing, conducting and monitoring research activities.
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Task 3: Activity Based

•

•

Students should do group exercise to identify the productive and socially reproductive
activities of women and men, girls and boys through sex disaggregated data. It can record
details of time spent on tasks and their location.
Ask the following questions:
o Who does what, where, when and for how long (productive, reproductive and
community related roles)?
o Are women active both in subsistence and cash crop production?
o Are women active in livestock production?
o What tasks do women and men perform (seed or cutting selection, land reparation,
planning or seeding, weeding, etc.)?
o Are tasks shared by women and men or carried out only by one sex?

Task 4: Resource and Benefits Based

•

The students need to identify lists of resources that women and men use to carry out the
tasks given to them. It identifies whether women or men have access to resources, who
controls their use and who in the household or community controls the benefits from them
(benefits can include outside income, basic needs, training).

•

Questions to be asked to discuss on following points
o Who has access to and control over productive resources such as land, capital and
agricultural inputs?
o Who has access to human capital resources such as training opportunities and
extension services?
o Who has access to new technologies?
o Who has access to markets?
o How do women and men differ in the constraints they face, and how do these
differences affect their work, their productivity, and access to benefits?
o Are women and men paid different wages?
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Task 5: Contributing Factors

•

Students need to discuss & identify factors constraining the effective contribution of women in
agricultural production systems:

o Societal attitudes, norms & values towards gender equality and women’s
empowerment which believes subordinate positions of women.
o Limitations on access to or use of land inhibit agricultural productivity and
consequently affect rural women’s income.
o Lack of access by women to capital and knowledge and lack of control over assets. The
obstacles faced by women in gaining access to basic assets constrain their socioeconomic empowerment and overall economic growth and poverty reduction.
o Lack of ownership of major crops, different livestock species, processing and marketing
of milk products, does not necessarily mean that women can control decisions
regarding livestock or own it.
o Women’s control over income-generating activities. For instance, women are often not
in charge of selling milk and other livestock products and/or do not have access to the
income gained from the sale.

What difference does engendering the curriculum make: Some Indicators of
Success in Gender Mainstreaming
The various tasks above provide entry points for developing a gender responsive curriculum.
However, it is also important to help students think about the impact of this work. What are
the indicators that things are changing?
•
•
•
•
•
•
•

Percentage of men and women reporting meaningful participation of women in
decision-making at the household level in a domain previously reserved for men;
Percentage of men and women reporting meaningful participation of women in the
public sphere;
Percentage of men and women with changed attitudes toward gender-based violence;
Percentage of couples making informed joint decisions regarding sexual and
reproductive health;
Percentage of men and women reporting that women are able to effectively control
productive assets;
Percentage of women reporting an improvement in their psychosocial well-being;
Average number of hours per day spent on house work, and in relation to the duration
of the working day, by sex.
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Classroom Set-Up and Interaction
Consider how to arrange the classroom and interact with the students in a way that will
promote equal participation of both female and male students. Plan in advance to ask
substantive questions to both female and male. Think about where to stand, sit, or move
about the classroom during the lesson.
Different forms of classroom organization (e.g.
variations in grouping, whole-class setting and
seating arrangements) facilitate the delivery of
diverse learning and teaching strategies such as
group learning, whole-class teaching and individual
works. However, instructors should understand that
the above arrangements do not automatically result
in the desired effect without suitable lesson /
activity planning, instructor-student interaction,
learning and teaching resources and other factors
affecting effective learning and teaching.
Figure 5 Retrieved from
http://www.todaysclassroom.com/blog/classroomlayouts-seating-arrangements-for-effective-learning/

•
•
•
•
•
•
•

A gender responsive classroom set up responds to
the specific needs of both males and females. This
approach considers the following:

Classroom set up that mixes females and males;
Classroom set up that enhances participation of both females and males;
Arrangement of the desks that encourages females to speak out and overcome their
shyness;
Stools in laboratories that are appropriate in size and shape thus enabling effective
participation of both females and males;
Fixtures and visual aids on the walls that send gender responsive messages;
Appropriate shelf heights in the libraries;
Appropriate size, shape and weight of desks and chairs.

Classroom organization must go a step further, however, and pay due attention to the gender
responsiveness of the classroom set up. As mentioned earlier, many females are socialized not
to speak out. Seating arrangements that place them at the back or in corners reinforce this
tendency, which in turn leads to poor performance. Thus, the typical traditional seating layout,
with desks arranged neat rows facing the teacher, does not encourage student-centered
learning environment, which is the most appropriate for enhancing active student participation
– particularly by females.
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Class Management
• Allow time to deal with gender-specific problems, if any, such as females who have missed
class due to menstruation, household chores, or family responsibilities. Watch for
indications of bullying, sexual harassment, impact of HIV/ AIDS, peer pressure, among
others.

Figure 6 Retrieved from https://www.linkedin.com/pulse/classroom-management-discipline-learning

• Instructors should create conducive learning environment in the class through organizing
students of different abilities as they can learn well together through gender sensitive cooperative learning. Learning from peers and collaboration help to remove the feeling of
failure and enhance female students’ empowerment thereby boost motivation and learning.
• Introduce lessons with an overview. Wherever possible offer the "big picture" rather than
disconnected details.
• Provide female role models. Research shows that female students need to see females in
certain professions or career choices in order to visualize themselves in the same or similar
roles; whereas male students need only to hear about certain roles to imagine themselves
taking place in those same roles.

Students’ Participation in the Classroom
• Ensure that you call on or address both female and male s a balanced number of times and
for all subjects.
• Give both female and male students an equal opportunity to explain their view a balanced
number of times on each subject.
• Give both female and male students equal opportunity to present their work or answers to
the class (even if shortage of time happens).
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• Give similar duties to both female and male students (example cleaning, moving furniture,
etc.).
• Support and encourage both female and male students to be class representative, possibly
having one female and one male as co-leaders.
• Make time for adequate feedback from both female and male to ensure that both have
understood the lesson.

Figure 7 Retrieved
marriage-girls

from

https://www.worldvision.org/child-protection-news-stories/child-sponsorship-safeguard-child-
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Acnvines:
(Addressing
speciﬁc needs
of students)

• What kind of gender speciﬁc needs of students have you nonced in your
class in the current school term?
• How did you address them?
• Were you successful? Would you now do it diﬀerently?

Feedback:

• What mechanism do you use to get feedback from your students?
• Do you use diﬀerent mechanisms for ge{ng feedback from males? From
females?
• Discuss with your students how you can get beper feedback from them.

Establishing
rapport with
students:

• Introduce ice-breakers related to the subject maper and take part in the
game with the students. To demonstrate the concept of “acnon and
reacnon” in physics, for example, join a team in the game “tug-of-war”.
• Use other methods such as role plays, skits, songs and dances, which are
generally more conducive to interacnon than lecturing.
• Break the class into groups and then join in the various group
discussions. This will help build a closer rapport even with students who
are shy, and parncularly females who are not socialized to speak out.
Select topics that are simple and interesnng and related to the everyday
lives of both females and males. Move from group to group to indicate an
interest in all the students.
• Assign an exercise to help students to speak out and allow them to
choose and present their own topics, e.g., a memorable life experience.
Without obviously singling out or embarrassing them, deliberately focus
on those who are shy, give them an opportunity to present and
encourage them to speak out. Parncipate by asking leading quesnons to
encourage discussion and giving examples from own experience if
appropriate.

Gender-based
distracnons in
the
classroom:

• Discuss with your students the forms of gender based distracnve
behaviour that take place in your class. (You may not even be aware of it!)
Discuss and ﬁnd strategies and ways of eliminanng such behaviour and
making your classes gender-distracnve-behaviour-free zones.
• Agree with the class to put up a poster “Gender-Distracdve-BehaviourFree Zone” in your classroom. This campaign can be extended to the whole
school.

Ann-social
and deviant
behaviour:

• Discuss with the students the kind of forces that may be operanng in the
school that could lead to this kind of behaviour. What are the
manifestanons of these issues in the school?
• Discuss with the students what strategies can be used to eliminate such
deviant behaviour.
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ACTIVITIES:
The following table is a resource with practical strategies and activities for addressing gender
mainstream in classrooms, gender training and in gender clubs.
Sharing experiences of gender
Target group
Type of Activity
Reference

Class; Gender Club; Gender Training
Introductions
Williams, Seed, & Mwau (2005) The Oxfam Gender Training Manual
p. 55

INSTRUCTIONS: Divide group into single sex groups of 3-6 people. Everyone answers 2
questions: 1) How does my gender affect my life & work? 2) What changes would help me
make use of my full potential? Afterward, make gender-mixed groups and have everyone
share/summarize experiences & comments from first groups

Life Story
Target group
Type of Activity
Reference

Gender Club; Gender Training
Introductions
Williams, Seed, & Mwau (2005) The Oxfam Gender Training Manual
p. 59

INSTRUCTIONS: Ask participants to tell the story of their life, focusing on when they became
aware of their gender

Who am I: Where do I come from?
Target group
Type of Activity
Reference

Gender Club; Gender Training
Introductions
Williams, Seed, & Mwau (2005) The Oxfam Gender Training Manual
p. 57

INSTRUCTIONS: In pairs, take 5 min each to explain who you are, including your sex, race, class,
religion, etc., the other person listens attentively and does not talk
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Pre-course questionnaire
Target group
Type of Activity
Reference

Class
First day of classes
Williams, Seed, & Mwau (2005) The Oxfam Gender Training Manual
p. 73

INSTRUCTIONS: A questionnaire that asks students to consider what aspects of their work are
men-only or women-only or completed more often by men or by women. Could also use idea
from p. 77 (community development) to ask what development looks like for men and women
respectively

Ngwee Nutrition Group
Target group
Type of Activity
Reference

Class
Case Study
Williams, Seed, & Mwau (2005) The Oxfam Gender Training Manual
p. 341

INSTRUCTIONS: Women were worried about malnutrition in their community, so they were
provided with information on nutrition for their family, but they did not have the resources to
make the recipes. Women’s responsibilities at home and their lack of access to cash (handled
by family patriarch) prevented them from obtaining the resources. The men never attended the
nutrition group to get the information yet complained that their children were always sick.

Kenya Rice Irrigation Scheme
Target group
Type of Activity
Reference

Class
Case Study
Williams, Seed, & Mwau (2005) The Oxfam Gender Training Manual
p. 353

INSTRUCTIONS: To raise household income, this a new agricultural monocrop (rice) plan was
developed to increase household income and improve welfare. It is beneficial to also use a
video The Lost Harvest to understand the effects of the scheme on women
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Poster Making
Target group
Type of Activity
Reference

Gender Club
Art

INSTRUCTIONS: Make posters/illustrations/artwork that depict female farmers and the work
they do. This may include the balancing act of farming, going to school, and caring to the
young, sick, and elderly. Arrange to have these showcased throughout the school.

Artful representations of ideal work environment (photovoice; cellphilms)
Target group
Type of Activity
Reference

Gender Club
Art

INSTRUCTIONS: Have students think about their ideal work agricultural work environment and
then have them depict this through story, music, visual art, or anything else. Take time to
compare these visions against reality and recognize the differences. Be sure to highlight any
changes to gender roles, or re-balancing of work between the genders. For instance, these
stories may focus around enset, which MacEntee, Thompson, and Fikreyesus (2012)
demonstrated as providing women with autonomy and self-sufficiency, as the women decide
on planting, harvesting, and marketing/selling of the product

Using images (or photovoice) to provoke discussion
Target group
Type of Activity
Reference

Class; Gender Club; Gender Training
Discussion
Williams, Seed, & Mwau (2005) The Oxfam Gender Training Manual
p. 529-532

INSTRUCTIONS: There are images provided in the Oxfam book pages 529-532, but the
instructors may be able to find more modern and more local/context-relevant images that
depict gender roles, particularly within agricultural work
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Discussion of gendered tasks
Target group
Type of Activity
Reference

Class; Gender Club; Gender Training
Discussion
Inspired by Smith, D. E. (1987). The Everyday World as Problematic.
p. 20

INSTRUCTIONS: Ask students to write out the various tasks that have to be done at their
respective farms and how much time each task takes to do. Once the list is completed, ask
them to write beside each task who does this work (father, mother, son, daughter, etc.,). Then
ask students whether it has to be this person who does each task. Begin to question why
women do certain tasks and men do others. Ask the students whether the gender responsible
for these tasks can change. Why or why not? If students say that men or women have more or
less time, begin to question why this is. Consider social and cultural influences. You may
students to also ask questions such as: Who are the tools designed for? Who is the clothing
made for?

Who gets credit?
Target group
Type of Activity
Reference

Gender Club; Gender Training
Discussion
Inspired by Smith, D. E. (1987). The Everyday World as Problematic.
p. 20

INSTRUCTIONS: Present the students with historical examples of women whose work has been
credit to men.
- Caroline Herschel’s work in astronomy was completed with her brother William
Herschel, who receives all of the credit
- Rosalind Franklin who discovered the molecular structure of DNA, had her work stolen
and given to James Watson and Francis Crick, who were credited with the discovery and
went on to receive the Nobel Prize
- Jocelyne Bell Burnell discovered a new type of star (pulsar) and was 2nd author on the
paper announcing it. Her co-author received the credit and the Nobel prize,
Consider times in their own lives when they have noticed men receiving credit, praise, or
payment/gifts based on work done by a woman

61

Equal talking opportunities
Target group
Type of Activity
Reference

Class; Gender Club; Gender Training
Technique

INSTRUCTIONS: Whenever discussions take place, be sure to ask women to participate just as
frequently, if not more, than you ask men to participate. Even if women do not raise their hand
or offer or want to speak, encourage them to voice their thoughts, opinions, and insights. Be
sure to thank them for their participation and acknowledge how it positively contributed to the
discussed

Wait and ask a woman
Target group
Type of Activity
Reference

Class; Gender Club; Gender Training
Technique

INSTRUCTIONS: Whenever there is a chance to answer a question, practice something in class,
or do anything that directs attention to one student in the class, instructors should wait a few
seconds before they select an individual. If a female student raises their hand, the instructor
should call on the female student more frequently than the male students to allow the females
a fair shot at answering the question or being the first to perform the task correctly

A typical day at work
Target group
Type of Activity
Reference

Class; Gender Training
Discussion
Inspired by Smith, D. E. (1987). The Everyday World as Problematic.
p. 78

INSTRUCTIONS: Ask students to take 2-5 minutes to write out their typical work day, or what
their work day looked like yesterday. Depending on the size of the class, you may break into
groups of 4-5 and have everyone share their day or ask individual students to share to the
entire class. The instructor can make a point to highlight differences between the men’s days
and the women’s days. How much time was spent working? What type work? How much time
was spent relaxing? Who worked with the children/cared for others? Who made money? Who
was safe and who may have experienced fear or danger?
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Agriculture work is male/female
Target group
Type of Activity
Reference

Gender Training; Gender Club
Debate
Inspired by Williams, Seed, & Mwau (2005) The Oxfam Gender
Training Manual. 85

INSTRUCTIONS: Divide participants in 2 and assign them to an argument, either “agricultural
work is male” or “agricultural work is female”. Give them 10 minutes to prepare their
arguments, by considering who owns land, who does what work and how long this work takes,
who makes the decisions, who manages the product (by storing it, cooking/preparing it, or
selling it). Then you have a debate for ~15 minutes, where 1 person may talk at a time, and the
teams take turns. Afterward, ask participants what they learned and how easy or difficult it
was to think about points for each argument.

Explaining gender vs. Sex
Target group
Type of Activity
Reference

Gender Training; Gender Club
Activity
Inspired by Williams, Seed, & Mwau (2005) The Oxfam Gender
Training Manual p. 87

INSTRUCTIONS: Ask participants if they understand the difference between gender and sex.
Then explain the difference to them simply (ask the gender-focal person for clear definitions).
Then ask them to write 1-10 on a sheet of paper. Read them the 10 prepared statements one at
a time and ask them to identify whether they think it refers to gender or sex.

A baby is born
Target group
Type of Activity
Reference

Gender Club
Activity
Inspired by Williams, Seed, & Mwau (2005) The Oxfam Gender
Training Manual p. 87

INSTRUCTIONS: Prepare 30 cards, split into 2 sets of opposites (e.g., rich/poor, boy/girl,
labourer/land owner, etc.,). Prepare a chart that says, “successful child” on one side and “less
successful child” on the other. Distribute all cards to participants. Ask them to come forward
one at a time and decide where to place their card, and see what conversations are generated.
This is intended to show that gender is one of many sources of differentiation, and they can all
influence one’s success in life
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World Upside Down
Target group
Type of Activity
Reference

Gender Club; Gender Training
Discussion
Inspired by Williams, Seed, & Mwau (2005) The Oxfam Gender
Training Manual p. 109

INSTRUCTIONS: A story is read out by one person that explains that “women”, “her”, “she” are
always used when speaking in generalities. And all politicians, directors of companies, etc., are
women (maybe adjust for cultural relevance). Facilitate discussion of participants reactions to
the story, first in small groups then as one large group. Compare this imaginary world to the
one we live in.

Radha’s Story
Target group
Type of Activity
Reference

Gender Club
Reading & Discussion
Inspired by Williams, Seed, & Mwau (2005) The Oxfam Gender
Training Manual p. 117

INSTRUCTIONS: Read the story of how the birth of a girl was seen as a disaster for the family
and Radha’s decision to assert her daughter’s rights to be well-educated, self-reliant,
courageous, confident, and economically independent. Discuss how this story may reflect the
realities of women and girls in Ethiopia and what other cultural practices, beliefs, values, and
rituals may oppress women in Ethiopia.

Action Checklist for Men
Target group
Type of Activity
Reference

Gender Training
Activity
Inspired by Williams, Seed, & Mwau (2005) The Oxfam Gender
Training Manual p. 136-137

INSTRUCTIONS: Have men read over the action checklist for men to challenge sexism (p. 137)
and ask if there is anything they disagree with or if there is anything they think they should add.
This will require some vetting to make it culturally relevant, appropriate and attainable.
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Discussing Violence Against Women
Target group
Type of Activity
Reference

Gender Training; Gender Club
Discussion
Inspired by Williams, Seed, & Mwau (2005) The Oxfam Gender
Training Manual p. 147, 149, 163

INSTRUCTIONS: Have men read over the action checklist for men to challenge sexism (p. 137)
and ask if there is Have participants read the speech bubbles from women talking about
experiencing violence. Afterward encourage women to share their own experiences and
respond to the questions in handout (e.g., are these stories similar to experiences in your
community? Are the reasons men give for abusing their wives acceptable? What are the
consequences for women who leave their husbands? What are the consequences for the
children? What are some solutions we can provide to women in these situations?)

Allocate class-time to homework & test preparation
Target group
Type of Activity
Reference

Class
Teaching technique
Inspired by Sadker & Sibler (2007). Gender in the Classroom, p. 250

INSTRUCTIONS: Since women’s familial and household duties may leave them with less time do
homework outside of class, instructors should try to allocate more class time to completing
important assignments and projects. When big tests are coming up, it would also be helpful to
run a review session or allocate time in class for students to study.

Peer Tutor
Target group
Type of Activity
Reference

Class
Teaching technique

INSTRUCTIONS: Set up a free tutor program for students by getting the school to pay to the
tutors. This tutor program could work in a few ways:
1. Female-to-female tutor program. This would create more a community amongst the female
students and hopefully be a great learning opportunity for both the tutor and tutee.
However, the tutors may not have time to help other people with their work.
2. Anyone as tutor. If the school organized the tutor program and allocated a safe space on
campus where women could learn from more experienced students–male or female–then it
could improve female students’ schoolwork. However, there might a problem with tutors
completing work for their tutees in exchange for sex.
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Partner with a Feminist Organization
Target group
Type of Activity
Reference

ATVET
Workshop
http://setaweet.com/index.php/pages/

INSTRUCTIONS: Setaweet is a feminist business started in 2014 in Addis Ababa that does
workshops with secondary school students as well as corporate clients. A partnership with them
could lead to workshops for admin and faculty at the colleges, as well as activities with
students to discuss gender in agricultural work. They also have the Qey Qemis (red dress)
campaign to address sexual violence, so they may be able to provide resources and strategies
for preventing sexual violence on campus

Working with Single Gender Groups
Target group
Type of Activity
Reference

Class
Teaching Technique
Inspired by Sadker & Sibler (2007). Gender in the Classroom. p. 59

INSTRUCTIONS: If women typically under-participate in groupwork, then when getting students
to split into groups, allow/encourage students to split into single-gender groups. Having
women-only groups will mean that women have a chance to share and contribute. This can
avoid men dominating discussions and not allowing much time for women to speak. The
instructor could assign students to single-gender groups if they want, but they may prefer to be
more subtle if students tend to form single-gender groups on their own.

Presentations about notable females
Target group
Type of Activity
Reference

Class
Activities/Assignment
Inspired by Sadker & Sibler (2007). Gender in the Classroom. p.

INSTRUCTIONS: This assignment can be done in pairs or groups. Assign students a person about
whom to deliver a presentation. This person should be a notable figure in agriculture, but the
instructor should strive to include more females than males. Be sure to assign notable females
to the females students, as well as to the male students – this should be easy if there are many
notable females but only a few female students. (See appendix B for examples).
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Supporting female student learning
Target group
Type of Activity
Reference

Class
Teaching Technique
Inspired by Sadker & Sibler (2007). Gender in the Classroom. p. 233

INSTRUCTIONS: Teachers should consciously reflect on how they interact with female students
to ensure that they, the instructor, are supporting the student as best they can. This includes
basic aspects of supporting any students learning such as creating a positive atmosphere that
encourages female students to participate and learn and regularly providing clear and helpful
feedback on their work.

Writing answers down first
Target group
Type of Activity
Reference

Class
Teaching Technique
Inspired by Sadker & Sibler (2007). Gender in the Classroom. p. 247

INSTRUCTIONS: When asking a question, to encourage all students to try to answer it, ask them
all to write down the answer first. You may do this when you ask a question and see that no
one has an immediate answer. when you see this hesitation, ask all students to write down
their answer. After they have had the chance, try to call a female student, as they will be more
confident now in their answer and more likely to participate.

Cooperative work
Target group
Type of Activity
Reference

Class
Teaching Technique

INSTRUCTIONS: Structure your course and assignments to encourage collaboration and
cooperation, rather than competitiveness. Grading should not be based on comparison
between groups, rather grading should be determined a rubric that allows all students the
possibility of obtaining an A if they meet the criteria. Provide whole-class projects that
encourage everyone to work toward a common goal rather than splitting them into small
groups and forcing them to compete. A full list of cooperative techniques can be found in
Appendix A.
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Retrieved from Gender Responsive Pedagogy: A Teacher’s Handbook.

Gender-Responsive Language Use in the Classroom & Student/Instructor
Interaction
There are some strategies for this:
• Call on females as often as you do males, and be sure to ask the girls some of the higherlevel cognitive questions. Research shows that both male and female instructors initiate
more interaction with boys, and on higher cognitive levels.
• Have high expectations of both male and female students. Do not encourage learned
helplessness by over-nurturing the girls.
• Encourage females to be active students by using manipulative and providing hands-on
learning experiences.
• Use gender-free language in classroom discourse.
• Use quality, precise feedback to females as well as males’' answers - not just a nod or a
"good."
• Keep an interaction journal. Keep tract of the quantity and quality of interactions with
students.
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•
•

•
•

•

Make eye contact with all students and call them by name.
Provide adequate wait time, perhaps 3 or 5 seconds, before calling on a student to answer
the question. Females often wait until they have formulated an answer before they raise
their hands; boys often raise their hands immediately and then formulate an answer.
Do not interrupt female students or let other students do so.
Refrain from recruiting students to perform classroom "chores" based on traditional
gender roles. Do not ask only boys to assist in carrying boxes and girls to clean the
bookshelves.
Be a model of non-biased behavior for not only your classroom, but also the entire school.

Assessment
Although ATVET instructors are obliged to implement the CoC which may seem to be gender
neutral, there are still ways that could make assessments and feedback more gender sensitive:
• How do we make sure the females are equally contributing without having to do all the
work and get none of the credit?
• How to make sure homework assignments are gender friendly (example, do females have to
go to library by themselves at night…)

Academic Support to Female Students
Regardless of how gender responsive your teaching is in relation to materials and pedagogy,
there may still be a need for academic support for female students. In some cases, female
students may have entered the ATVET system with lower grades. As noted earlier in this guide
there may be many reasons why they have lower grades. Many ATVETs have tested out
different approaches to providing academic support. These include the following:
Special tutorial classes: it is important that if special tutoring classes are offered all the issues
noted above about being gender responsive apply. These tutorial classes may be given by
either male or female instructors or even senior students.
Separate libraries, study areas or computer lab: Given the many cultural barriers to learning
and the sometimes hostile climate for female students (especially in the context of sexual
harassment) a number of universities and ATVETS have tested out separate rooms and spaces
for female students to ensure that they have full access to photocopied materials and library
books, and that they feel safe to learn.
Bursaries: Female students are often at a disadvantage economically and may have difficulty
paying their fees and living expenses. Transaction sex may even be a factor whereby a female
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student might engage in sex activities in return for money. Offering bursaries is a way to
ensure that female students are in a less vulnerable position.
Menstrual Hygiene Management: While Menstrual Hygiene Management (MHM) is an area
that has received some attention in Secondary Schools in Ethiopia, this is also a concern for
young female students in ATVETS. Inadequate access to adequate sanitary protection and
disposal can contribute to absenteeism of female students. Ensuring that there is a close
monitoring of the situation (through an ongoing needs assessment, provision of sanitary
supplies if needed, and attention to disposal and access to water) is key,

Professional Conduct
The professional conduct of instructors
refers to ensuring that instructors do not
abuse the power that they have over
female students. Male instructors should
avoid being alone with female students.
Instructors should also make sure that they
do not enter into any kind of ‘STM’
(Sexually Transmitted Marks or sex for
marks) relationship with students.

Gender Mainstreaming and
Demonstration Sites
Because so much of the training of ATVET
students takes place at demonstration sites,
ATVETS should make sure that they monitor
what happens to female students when
they are in the practice-based component
of their program. The checklist below
offers a series of entry points for gender
mainstreaming at demonstration site.
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Demonstration Site Checklist for Mainstreaming Gender
Is there minimal danger in travelling to and from the demonstration site. Do female
students have to walk through secluded areas? If there is transportation is it free?
Is there gender training provided for the farmers operating the demonstration site,
or those working in industry associated with the ATVET?
Do female students know that they can report any violations of their right to safety
and security? What procedures are in place for reporting?
Are the farm working uniforms, personal protective equipment and materials
provided based on the needs and sizes of female students?
Are the working times at the demonstration site appropriate for female students?
How can you ensure the effective participation and involvement of female students
at the demonstration site in terms of crop varieties selection, farming practices and
fertilizer applications?
Are there special trainings on the practical participation of female students/female
farmers in relation to the identification of OHS hazards and risk assessment that may
happen on female customers?
Are there steps to implement suitable controls according to their needs.
Are the farm tools and post-harvest technologies women friendly during
demonstration to strengthen and promote the use of technologies?
Does the demonstration integrate value chain, value addition, packaging centers and
preservation infrastructures to reduce women’s domestic workload?
What steps are being taken enhance disabled women’s access to farm technologies,
other resources and services during demonstration?
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PART 4: INTEGRATING HIV AND AIDS IN TTLM24

This section of the guide provides strategies for integrating education about HIV
and AIDS.

Introduction25
Developing approaches to gender responsive teaching also means taking into consideration
the risks for HIV and AIDS. The gender context in Ethiopia is characterized by disparities in the
economic, social, cultural and political positions and conditions of women. These disparities
make women more vulnerable to HIV and AIDS infection. Discriminatory practices and the low
status of women mean that women are more exposed to HIV and AIDS than men.
Ethiopian women are exposed to different forms of sexual violence such as abduction, rape
and forced sex within marriage.
Abduction is widely practiced
with an occurrence rate of 69
percent at a national level. 26
Marriage by abduction occurs in
almost all regions of Ethiopia
(very high in SNNPR). Rape is a
common occurrence in both
urban and rural areas. It is
traditionally tolerated to the
Figure 8 Retrieved from https://www.avert.org/about-hiv-aids/what-hiv-aids
extent that most women who
have been violated do not report
the incident. In a study conducted among adolescents from six semi-urban centers of the
country, 9% of sexually active women reported to have been raped, while 74% reported sexual
harassment.27
Harmful traditional practices enhancing HIV infection are commonly practiced in every part of
the country. “Women, from infancy to adulthood and children of both sexes suffer most from
24

This section adapted from: The Agriculture Curriculum and Mainstreaming Gender and HIV & AIDS: a guide for
instructors.
25
This section heavily draws from Miz-Hasab Research Center Gender and HIV Aids in Ethiopia, 2004.
26
NCTPE, Baseline Survey on Harmful Traditional Practices, 1998. See also the Follow Up Survey on Harmful
Traditional Practices, 2008.
27
OSSA and German Foundation for World Population, 1999.
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the effects of harmful traditional practices, ranging from the allocation of family food
resources and nutritional taboos to other harmful practices such as FGM, early marriage,
marriage by abduction, uvulectomy and milk tooth extraction.28 The most common and painful
harmful practice for women is FGM which is practiced by 73% of Ethiopians (NCPTE, 2003). The
main reason of FGM is to subdue the sexual feeling of a woman in order not to exhibit sexual
needs before marriage and after marriage.
Women in Ethiopia currently are not able to exercise their sexual rights. Children, particularly
female students, are socialized not to discuss issues on sexuality and HIV/AIDS, even with their
mother. Findings of a study on attitudes and practices of female students in a high school in
Adigrat of the Tigray region revealed that 80% of the students never discuss these issues with
their parents. Reasons given were culture, fear of being labeled as promiscuous and respect for
parents. These students also perceived AIDS as an act of the devil.29
Women are often unable to negotiate safe sex (e.g. condom use) partly due to their
socialization that makes them to be ignorant of sex and subservient to men. This may also be
exacerbated by gender- based violence. The practice of unsafe sex is common in the rural and
urban areas.30 The prevailing sexual behavior exposes women to HIV and the STI infection.

Understanding HIV/AIDS mainstreaming
UNAIDS has recently proposed the following working definition of mainstreaming HIV and
AIDS:
Mainstreaming HIV and AIDS is a process that enables development actors to address
the causes and effects of HIV and AIDS in an effective and sustained manner, both
through their usual work and within their workplace. Mainstreaming HIV and AIDS
means realizing that we all work in a context more or less affected by the HIV and AIDS
epidemic and analyzing whether consequently we need to adapt our activities to this
reality.
In a similar note, mainstreaming and HIV and AIDS is defined as a process which enables
development actors to strengthen the way in which they address the causes and consequences
of HIV/AIDS, through adapting and improving both their existing work and their workplace
practices.31
Two areas of action are highlighted in the mainstreaming of HIV and AIDS. These are: the
internal and external areas of action. The internal refers to the very domain of the
28

As note 5 above.
Hadas Woldegiorgis (2001). Interim Poverty Reduction Strategy (I-PRSP) of Ethiopia: Glimpse from A Gender
Perspective: In Reflections –Documentation of the Gender Forum. Number 5, July 2001.
30
Gebre, Solomon. 1990. Sexual Behavior and Knowledge of AIDS and other STDs; A Survey of Senior High School
Students. Ethiopian Journal of Health Development, Vol. 4, No. 2, Addis Ababa, Ethiopia.
31
Sue Holden Mainstreaming HIV and AIDS: A briefing paper 2005.
29
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organization/institution and includes the employees, and internal procedures of operation.32
This answers the question of how HIV and AIDS affect the work of the organization/ institution
in question. The external domain refers to the mandate and the usual work of the organization
or institution in question.33 In this respect the focus is on how HIV and AIDS affect the people
that the organization works with, what it can do to contribute towards minimizing the impacts
of the problem and how it can contribute to lessen vulnerability of people towards HIV and
AIDS.
Mainstreaming addresses both the direct and indirect aspects of HIV and AIDS within the
context of the normal functions of an organization or community. It is essentially a process
whereby a sector analyses how HIV and AIDS can impact it now and in the future, and
considers how sectoral policies, decisions and actions might influence the long- term
development of the epidemic and the sector.
To respond effectively to the epidemic, it requires exceptional responses that demonstrate
timeliness, scale, inclusiveness, partnerships, innovation and responsiveness. In other words,
to stay on top of the rapidly evolving epidemics, actions need to be incorporated into sectors’
normal operations while simultaneously continue seeking innovations and extending new
partnerships.

Gender and HIV/AIDS: general context 34
In most societies, gender relations are characterized by an unequal balance of power between
men and women, with
women having fewer legal
rights and less access to
education, health services,
training, income-generating
activities and property. This
situation affects both their
access to information about
HIV and AIDS and the steps
to be taken to prevent
transmission. Women have
limited
access
to
information about HIV and
AIDS and reproductive Figure 9 Retrieved from http://www.ena.gov.et/en/index.php/social/item/576ethiopia-shares-best-practice-on-gender-mainstreaming-for-african-countries
health, because of social
32

As above.
As above.
34
This section heavily draws from The Commonwealth Secretariat Gender Mainstreaming in HIV/AIDS: Taking a
Multisectoral Approach New Gender Mainstreaming Series on Gender Issues, 2002.
33

75

pressures and cultural norms which stress that women should not openly discuss these issues
and seek information. Cultural beliefs and expectations tend to make men responsible for
deciding when, where and how sex will take place, while women generally lack control over
sex and reproduction. This heightens not only women’s but also men’s vulnerability to HIV and
other sexually transmitted infections (STIs).
The feminization of poverty has meant that women and girls increasingly have to exchange sex
for money, food, shelter or other needs, though much of this sex is unsafe. They are also
vulnerable to being trafficked into sexual slavery.
The cultural expectation that women will be the prime or only caregivers to their infected
family members creates disproportionate social and economic burdens. The costs of medicines
and treatments are very high and reduce the families’ abilities to pay for education and other
services. Sickness and death cause labour shortages and to increase food insecurity.
There are also harmful traditional and customary practices that make women and girls more
vulnerable to HIV infection. These include early marriage, wife inheritance, abduction and
female genital mutilation (FGM) and gender-based violence.
In many of the heavily affected countries, young people are the most rapidly growing group of
new HIV and AIDS infections, with girls far outnumbering boys partially attributed to poverty,
lack of information, lack of economic and social empowerment and lack of availability of
protective methods.

HIV and AIDS mainstreaming in educational system 35
HIV and AIDS have adverse impacts on the core business of institutions of higher education.
This necessitates the need to mainstream HIV and AIDS in the education sector with a focus on
higher education.
In the African context, the
main mode of transmission
of HIV and AIDS is
heterosexual sex. People
aged 19-24 are sexually
active, and are precisely the
immediate targets of higher
education. Higher Education
Figure 10 Retrieved from http://www.sadc.int/issues/hiv-aids/
Institutions provide the
forum, in a sense, for easy interaction among this age group, thereby facilitating the spread of
the disease. This indicates that Higher Education Institutions provide a special environment for
HIV and AIDS. Another important point is that relationships are not stable as school sessions
35

This section is informed by “The HIV/AIDS Challenge in African Higher Educational Institutions” An AAU
Competency Based Training in Management and Leadership For African Higher Educational Institutions.
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interchange with holidays. Moreover, depending on the settings of higher education
institutions, there may be a possibility of dynamic interaction between the institutions and the
surrounding communities. This is particularly true in the Ethiopian context where there may
not be sufficient on- campus accommodation and hence students are forced to rent hostels
and the like.
At the same time, it must also be noted that this age group, especially those at universities, is
constituted as a captive population which is easier to reach in terms of interventions.
Universities and other higher education institutions can confront the challenge of HIV/AIDS by
dealing with the problem on campus.
Higher education institutions must be involved in the fight against HIV/AIDS for several
reasons. For one thing HIV/AIDS affects human resource development, the raison d’etre of
higher education institutions. Further, university based researchers generate and disseminate
new knowledge on HIV/AIDS on a global scale. Creating knowledge is a major mandate of
universities. Medical research is key but other types of research are also important at this
stage. These include research related to nutrition and leadership. It is clear that the
universities and other higher education institutions can make a difference and the clear place
to begin is with the institution itself and then move into the community.

The link between HIV/AIDS and gender relations36
It is likely that the AIDS epidemic will cause a major agricultural labour shortage in many
countries, with 7 million agricultural workers already lost and at least 16 million more who
could die before 2020 in sub-Saharan Africa. A study conducted by FAO in Namibia showed
that for all types of rural households, death due to AIDS meant the “loss of productive
resources through the sale of livestock (to pay for sickness, mourning and funeral expenses)
and sharp decline in crop production”. Sickness also contributes to the scarcity of labor
because of both the incapacity of workers and the time others have to devote to looking after
the sick. If a family member is sick with AIDS, women may be unable to perform such laborintensive and significant tasks as watering, planting, fertilizing, weeding, harvesting and
marketing.
In many rural areas, women account for 70 per cent of the agricultural labor force and 80 per
cent of food production. With lost labor, nutritious leafy crops and fruits may be replaced by
starchy root crops, while the sale of livestock means less milk, eggs and meat.
Chronic food insecurity could result, together with high levels of malnutrition which in turn
compromises with the immune systems. In addition, the death of farmers, extension workers
and instructors from AIDS can undermine the transmission of knowledge and know-how and
the local capacity to absorb technology transfers. Since men have more access to productive
36

This section heavily draws from The Commonwealth Secretariat Gender Mainstreaming in HIV/AIDS: Taking a
Multisectoral Approach New Gender Mainstreaming Series on Gender Issues, 2002.
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resources such as land, credit and technology, their widows may be left without such access
and women’s livelihood may be threatened. HIV/AIDS is also reducing investment in irrigation,
soil enhancement and other capital improvement.

Strategies for Integrating HIV and AIDS into the Curriculum
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What’s HIV and AIDS Got to Do with It? A Student-Centered Activity
This activity is designed to get students thinking about the fact that HIV and AIDS and Gender
issues are everywhere and not only have an impact on our personal lives but have an impact
on our work in our professional lives.
The time needed to carry out this activity can vary depending on the class size. It is good to
allow at least an hour.
Objectives of “What’s HIV and AIDS Got to do with it?”
1. To highlight the ways that HIV and AIDS issue affect all of us.
2. To help participants come to understand that they already bring knowledge of the area
of HIV and AIDS.
3. To give instructors an opportunity to learn about how their students are making
connections in their work. As such it is an activity that models learner-centered
pedagogy.
4. To help instructors ‘diagnose’ some of the knowledge gaps that students might have
about HIV and AIDS.
5. To provide an ‘entry point’ for instructors to think about the topics on HIV and AIDS
that they could be integrating into their teaching, research or community outreach.
Carrying out the Activity
This learner-centered activity draws on group work and the idea of engaging students in
creative thinking and listening to each other. This is an important aspect of collaborative
learning and especially moving students away from focusing on only ‘one right answer’. To
carry out this activity there is only one basic rule: there are no wrong answers. The role of the
instructor is simply to organize the activity, gather together enough objects for each person in
the group, and to find a bag to hold all the objects. He or she then will be the facilitator,
making sure that each student gets a chance to speak, and making sure that there is time for
reflection at the end.
Tips for the instructor:
• Be enthusiastic: This student-centered activity relies on the energy and enthusiasm of the
instructor.
• Demonstrate your open-ness to the creative answers of students.
• There is no right or wrong answer.
• Encourage students to explain their answers.
79

• It is very important that the whole group hears everyone’s responses. You may have to
encourage some students to speak up if they are shy.

7 Steps
Step 1
Ahead of time as an instructor or leader assemble a bag full of small things or objects. These
objects can be anything from a small potato, to a spoon, birr note, a flash drive or an unused
condom. Make sure that you have as many objects as there are people in your group [and it is
always a good idea to have a couple of extra objects. It is also possible to have several items
that are in duplicate (two potatoes or two condoms).
Step 2:
Gather students in a large circle. You might want to even do this outside so that there is more
room. See Figure below. This is an example of approximately 35 instructors and deans
participating in this activity.

Step 3:
When everyone is now in a circle (and you as the Instructor are in the center), explain that you
are going to ask each person to put their hand into the bag and choose one thing. Tell them
that after everyone has chosen something you will tell them what will happen next. Go around
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the circle one by one letting each person choose an object. It is very important that they not
look in the bag. They should just reach in [without looking] and take an object.
Step 4:
After everyone has an object in his or her hand, explain that are going to call on each person
one by one to hold up their object so that everyone in the circle can see it. They must say first
say what the object it “This is a birr note” or “These are car keys “or This is a potato” Then they
should proceed to focus on the question “What does a set of keys have to do with HIV and
AIDS?” or “What does a potato have to do with HIV and AIDS?” The participants must be
creative and they can’t just say the same thing as someone else.
Consider the objects in Figure 1; a boarding pass, a knife, a credit card, a condom, a paper clip,
a charger, a camera, a potato, a clothespin, a set of keys, a 10 rand note and a USB key. What
do these objects have in common? And how might the answer to this question form the basis
for the idea of ‘object lessons’

Step 5:
Let each person explain, one by one, to the whole group what his or her object has to do with
HIV and AIDS and Gender. Usually participants speak for one or two minutes in their
explanation but there are no rules other than that you don’t want people to talk too long.
Answers will vary and will no doubt surprise you. Here are some examples offered by other
participants in Ethiopia:
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Potato

“This is a potato. It has a lot to with HIV and AIDS. We
know that good nutrition is very important for people.
We need to make sure that when we are thinking about
food security we are thinking about special populations
such as people who are HIV positive”

“Potatoes are harvested by women. We also know that
women are more likely to infected by AIDS than men, so
we need to make sure that we see”
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Adaptor for a cellphone

“Here is an adaptor for a
cellphone. Cellphones are very
important in relation to treating
HIV and AIDS. Now you can receive
text messages from a clinic
reminding you to take your ARVS”

“Here is an adaptor for a cellphone. When women farmers have access to
cellphones they can deal directly with the markets in the nearby town and cities
for finding out what things are selling for. They don’t need a middle person [a
middle man] negotiating prices. This gives women much more autonomy and
more agency. If they are more powerful they may be less likely to be victims of
sexual violence and having to engage in unprotected sex”.

“This cellphone adaptor reminds us of the need for technology. Women farmers
as well as men farmers needs access to technology. Otherwise women will be left
behind. They will also have fewer opportunities and will be dominated by men.
This has implications for HIV and AIDS. Women cannot control their bodies”.
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A set of keys

“Here is a set of keys. We might think of education
as the key to addressing HIV and AIDS. If people
have more awareness about what causes HIV then
we can solve the problem”

“Here is a set of keys. We know that the
person who has the set of keys is usually more
powerful than the person who does not have
the keys. If we had more female farmers with
the keys in their hands, we would have a
greater chance of gender equality. Women
would have more control over their own live.
This will help to address gender inequality as
a diver of HIV and AIDS”.
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Step 6:
If time permits you might ask people if they want to offer something different about someone
else’s object. “Do you want to give an explanation for someone else’s object?’ This can be very
generative and productive because it emphasizes the idea that there is not just one right
answer. It also shows the power of group thinking and collaboration.
Step 7:
Before you finish the activity, pose one set of questions to the whole group while it is still
standing in a circle:

Student Reflections: What did we learn from doing this activity?
How does this help us think about HIV and AIDS in this course [Waste management,
Entrepreneurship, Horticulture, Food Technology etc.].
Allow time for students to talk in the circle. In this way, they can reflect on their own learning.
Consider responses such as the following from participants:

“We learned that we should be thinking about HIV and AIDS
when we are designing technology in working with crops.
Farmers might not have very much energy because they are
weak. We need to think about their needs. How can we
make the work easier?
“When we empower women we give them more say over their
own bodies. This is good in addressing gender based violence”

“When we become DAs and go out to work in to the
community to work with farmers, they expect us to be able
to know lots of things. Maybe they have a family member
who is sick from AIDS. We should be able to be supportive
and we also should help them to access health services.
Even if it isn’t part of our training, it is part of our job.”
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Instructor Reflections: How can this activity link to your teaching?
Hearing what your students have said about these objects can be starting point for you to do
more integration of HIV and AIDS and Gender into your own curriculum and teaching. If you
can, you should record or note down what the students said. These responses are very
important ones because they really bring the question ‘what’s HIV and AIDS and Gender got to
do it’ right to the level of your own teaching.
•
•
•
•

Are there responses that surprised you and made you want to investigate further?
What might you now add to your curriculum?
Were there any glaring examples of misinformation about the transmission of HIV that
you need to address?
How could you draw on other resources in the college or in the community?

Figure 11 Zhang Maoqing (front left) shows teachers of Alage
http://www.chinafrica.cn/china_report/txt/2015-06/02/content_690544.htm
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PART 5: INSTRUCTOR -PRODUCED MATERIALS
Introduction
A challenge for instructors is to access learning materials that are free of stereotypes and that
advance the experiences and needs of both male and female students. Instructors could
consider producing some of their own materials to supplement the official teaching materials.
This section highlights the use of your ow cell phone to produce teaching materials.

Producing Cellphilms37
Exploring an agricultural question through film does not
have to involve complicated technology or long amounts
of time. You can make your own short film in a day on
your cell phone – called a cellphilm! You can do this on
your own, in a group, or even help a group that you are
working with create their own cellphilms.
This tool can help you explore an issue that is important to
you and the farmers you are working with – and to share
your ideas, questions, solutions and problems with others.
There are three main steps to making your cellphilm:
1. Storyboarding, or planning what you will film
2. Filming

Figure 12 Retrieved from
https://www.staples.ca/en/Unlocked-CellPhones/cat_CL204499_2-CA_1_20001

3. Screening your film
Step 1: Storyboarding, or planning what you will film
A cellphilm can be made to explore just about any topic or problem that can be visually
represented, and you can think of creative ways to represent things in a visual way. It is
important to narrow down a question you are interested in exploring so that your film is
focused and makes sense – and does not get too long! You can make a list of topics, and then
decide on the one that interests you most. You can ask yourself, or your group:
• Why do you think this topic is important?
• In what ways is it important in the everyday lives of farmers? Other students? Your
family? Your community?
37

This section adapted from: HIV& AIDS Education community of Practice. (2011). Using a different lens for HIV
and AIDS Education: Research Method and Pedagogy Using Participatory Visual Methodologies. Port Elizabeth:
HIV & AIDS Education Research Chair, Nelson Mandela Metropolitan University.
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• What other topics is this topic linked to?
Once you have chosen a topic – for example, the benefits and challenges that women face
when growing and processing enset – you can make a visual outline of your film, using
drawings and sketches.

Think about how you can represent your topic in a visual way. Here are a few ideas:

•

Will you act it out (drama)? Will you do an interview? Perform a poem?

•

Narrate a story and take shots of significant objects that can be used as symbols?

•

Will you play music in the
background?

•

How will you move the camera?

•

What angle will you shoot from?

•

What kind of light will you use
(outside, inside, a lamp, daylight,
moonlight)?

Figure 13 Retrieved from
https://www.thebeijinger.com/blog/2015/06/28/georgesguide-making-movie-china-part-1-permission

All of these details should be included in your
storyboard so that it will be easier to film. Think about how these details can add to your
message.
Each sketch represents one camera shot. You might make a few different storyboards, or you
might also work with a list of ideas, until the storyboard is organized to make a point about the
question. The following two pages include an example of brainstorming and storyboarding and
a blank storyboard that you can use yourself.
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Example of a Story Board
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Blank storyboard
1.

(On a separate sheet write the title in large letters
and then take a shot of the title so that
the audience can see the title of your video.)

2.

3.

4.

5.

6.

7.

credits

7.

(On a separate sheet write the names and surnames in
large letters and take a shot of the list so that the
audience can see who made your video.)
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Step 2: Filming
Depending on your cell phone model, and depending on what kind of computer you have,
there are different ways to go about filming. Locate the video recording option on your phone.
Decide who will be the ‘camera person’, that is, who will operate the cell phone video. If you
are working in a group, you might each film some scenes. If you are working on your own, you
might have to decide how to make your film using objects, scenery, colours, words, music, etc.,
or you might try to prop your phone up somewhere so you can be in the film.
Gather all your props, and practice each scene. Note: During this time, you might come up with
other good ideas; don’t be afraid to include them, or change the original storyboard plan!
The simplest option is to film in ‘one’ shot, which will require no editing. You can set up scene
one, press record, then pause it when you are done scene 1. Then, set up the second scene,
press record, and then pause it when you are done scene 2, and so on, until you have filmed all
your scenes. If your cellphone does not have the pause option, you can make a ‘one-shot film’
by planning well and making the whole film without pausing.
With this method, if you make a mistake, you will have to start all over again from scene 1, but
the film does not have to be perfect – the goal is to tell your story! You might be surprised with
what you can create.

If you plan to take images that include other people, make sure that it is
okay with them. Let them know what your plans are for the film, and if you
are going to share it with others or put it on the internet, remember – once
a video is online, anyone can see it and share it. You might have your
‘actors’ sign a form saying that they agree to have their image shared. You
can see an example of this form on the next page.
You might also consider sharing your video on a secure website or video
sharing page where people need to have a password to see your videos
(like Vimeo).
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Permission Slips 3

Name:
I give
permission to take video footage of me. I understand that this footage might be shared at community events, classroom discussions, on the internet, or at an exhibition at the university.
I understand that this footage will not be used for any other purpose, unless I give my consent.
Signed:

Date:

Name:
I give
permission to take video footage of me. I understand that this footage might be shared at community events, classroom discussions, on the internet, or at an exhibition at the university.
I understand that this footage will not be used for any other purpose, unless I give my consent.
Signed:

Date:

Name:
I give
permission to take video footage of me. I understand that this footage might be shared at community events, classroom discussions, on the internet, or at an exhibition at the university.
I understand that this footage will not be used for any other purpose, unless I give my consent.
Signed:

Date:

Name:
I give
permission to take video footage of me. I understand that this footage might be shared at community events, classroom discussions, on the internet, or at an exhibition at the university.
I understand that this footage will not be used for any other purpose, unless I give my consent.
Signed:

Date:

Name:
I give
permission to take video footage of me. I understand that this footage might be shared at community events, classroom discussions, on the internet, or at an exhibition at the university.
I understand that this footage will not be used for any other purpose, unless I give my consent.
Signed:

Date:
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Step 3: Screening
With the consent of your actors or the people that you interviewed (if you used actors or did
an interview), you might want to share your film with others. This could be a powerful way to
start discussion among you and your friends, your colleagues, or people you work with. After
trying to make your own cellphilm, you could share the idea with a group of people you are
working with. It might be a great way for them to show you the things that they are struggling
with in their lives and work, as well as sharing ideas for solutions that you might be able to
help with.
Some ideas for sharing your film:
• Save and screen the cellphilm on your phone;
• Upload the cellphilm to YouTube;
• Purchase a video card converter that plugs into your computer. You can also use an
inexpensive card reader to work with the memory card from the cellphone;
• You can then play the cellphilm on your computer, or even plug your computer into a
projector to do a larger screening of the video.

If you show your cellphilm to a group, you might introduce it:
•

Tell about the idea behind your video. Do you think your video shows others your idea?
Why? Why not? Who would you want to show the cellphilm to? Why?

•

Do you think it could help others understand the problem or issue you are exploring?
How?

Once shown, encourage discussion from the audience. Possible questions could be:
• What is your reaction to this cellphilm?
• What suggestions can you come up with to help address the problem?
• Could you think of positive alternatives to problems shown in the cellphilm?
• What was the most surprising thing that you saw or thought of while viewing the video?
• What does the video say about, for example, what it is like to live in your community?
Work on a farm? Support a family? Be a woman farmer? Be a male farmer? etc.
• How would it feel to be the main character in the video (if there is one)?
• What do you think are challenges that the characters in the video face in their lives?
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You might also upload your video to a secure website, and invite certain people to view it with
a password.
Resources

Centre for Sexualities, AIDS and Gender. (2016). Integrating HIV and AIDS into the curriculum at the
University of Pretoria: Time for transformation? Pretoria: Centre for Sexualities, AIDS and
Gender, University of Pretoria.
HEAIDS. (2015). Baseline/Situational Study: Towards understanding HIV and AIDS teaching and learning
at TVET colleges. Pretoria.: Universities South Africa.
Mbelle, N., Setswe, G., Sifunda, S., Mabaso, M., & Maduna, V. (2014). HIV and AIDS related knowledge,
attitudes and behaviours of students and staff at South Africa’s technical and vocational
education and training colleges, 2014.

Figure 14 Farmers in Woreta. Picture used with permission.
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APPENDIX A: COLLABORATIVE LEARNING/TEACHING
STRATEGIES38
One Minute Problem: This strategy allows students
to discuss responses with a group before sharing
them with the class, giving students both confidence
in their answers and a way to correct any
misconceptions. Students expand their own
understanding by seeing their peers’ responses. As a
teacher, it allows you to assess students’
comprehension of concept.

HOW TO USE
1. Prompt: Provide students with a question, problem, or prompt related to material in the
lesson.
2. Respond: Students work in groups of two to three to solve the problem or answer the
question. Give students a set time to discuss – some prompts will require more than one
minute!
3. Post: When group members have agreed on a response or answer to the problem, they
record it on a large sticky note or piece of paper, and post it in the same area of the classroom.
4. Discuss: After all groups have posted their answers, discuss the responses. Look for thinking
errors and misunderstandings and correct them as needed.
WHEN TO USE
Use One Minute Problem at any point in the lesson to check for understanding.
•
•
•
•
•

As a warm-up activity to discuss previous lesson or homework assignment
As a warm-up activity to evaluate prior knowledge about a difficult concept (one that
frequently has misconceptions)
During class discussions as a way for students to summarize ideas
During Guided Practice to get a quick formative assessment
As a closing activity so that students can review what was learned in the lesson

38

Adapted from Barkley, E. Cross K.P. Major, C.H. (2005). Collaborative Learning Techniques: A Handbook for
College Faculty. San Francisco, CA: Jossey-Bass
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VARIATIONS
Truly One-Minute Problems: Give students shorter problems or questions and give them only
one minute to respond. This can work well with math problems or multiple-choice questions
similar to those seen on assessments. When students have their answer, they write it on a
sticky note and post it on the board. This can also be done individually.
Agree or Disagree: Provide students with a statement relevant to the current topic. Students
work as a group to decide if they agree or disagree with the statement and why. They write
their explanation on a sticky note and place it on the board. Have the board divided into two
sections, one for those that agree and one for those that disagree. Compare the explanations
on either side of the board. Students can be further probed to defend their opinion with
examples in their content journal.

Jigsaw: Description and Purpose
Students work in small groups to develop knowledge
about a given topic and to formulate effective ways of
teaching it to others. These "expert" groups then break
up, and students move to new "jigsaw" groups, each
group consisting of students who have developed
expertise in different subtopics. Jigsaw is helpful in
motivating students to accept responsibility for
learning something well enough to teach it to their
peers. It also gives each student a chance to be in the spotlight. When students assume the role
of teacher, they lead the discussion, so even students who are reticent to speak in class must
take on leadership roles. This CoLT is also an efficient strategy for extending the breadth,
depth, and scope of learning because students learn and teach multiple topics simultaneously
during the same class sessions.
PREPARATION
Spend sufficient time designing the learning task. The topic should be simple enough for
students with a good grasp of the subject to teach it to their peers, but complex enough to
require discussion and the design of interesting strategies for instruction. The topic should
divide usefully into a number of expert groups of equal numbers of students. Be aware that
the number of subtopics dictates the number of students in the second jigsaw group. Also,
students who are not familiar with collaborative learning and are not comfortable in being so
self-directed may complain that they are "doing the teacher's work." Explain the purpose of
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this collaborative technique to students before the exercise, and have a closure activity for
reflection on what students have learned.
PROCEDURE
1. The instructor presents a list of possible topics for developing expertise, making the division of
the material into component parts clear.
2. Either through teacher assignment or by interest areas, students form groups charged with
developing expertise on a particular topic.
3. Students work in these expert groups to master the topic. They also determine ways to help
others learn the material, exploring possible explanations, examples, illustrations, and
applications.
4. Students move from their expert groups to new jigsaw groups in which each student serves as
the only expert on a specific topic. In these groups, experts teach the material and lead the
discussion on their particular topic. Thus, each new jigsaw group consists of four to six
students, each prepared to teach their subject to their peers.

5.

The whole class reflects on the group discoveries in a closure activity.

VARIATIONS AND EXTENSIONS
•
•
•
•

•

•

•

Consider using this technique for complex problem-solving tasks and have expert groups learn a
skill necessary to solve the problem.
Increase student interest in this exercise by asking students to help generate the lists of topics.
Instead of calling students "experts," call them "teachers."
Instead of asking students to work in two different groups (the expert one for mastery, and the
jigsaw one for teaching), have students work with only one group, with pairs forming and
breaking off to develop expertise on a specific topic, and then rejoining the full group for
teaching. This variation is called Within-Team Jigsaw (Millis & Cattell, 1998, pp. 133-134).
Ask groups to choose a spokesperson for an all-class review. The spokespersons make a
presentation to the whole class, and remaining group members can elaborate or contribute
additional views.
Give students an individual quiz on the topics. Consider grouping individual scores into team
scores. This variation is called Jigsaw 2 (Slavin, 1986).
One way of assuring preparation for Jigsaw group work is to test individually for content
knowledge prior to the discussion in the expert group, and retest after expert group discussion.
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Tableau: Description and Purpose
The name of this strategy comes from the term tableau
vivant which means “living picture.” In this activity,
students create a still picture, without talking, to capture
and communicate the meaning of a concept. Students
must truly understand the meaning of a concept or idea
in order to communicate it using physical poses,
gestures, and facial expressions rather than words. This
collaborative strategy is appealing to kinesthetic learners
and allows all students to be creative while strengthening their comprehension of a concept.

HOW TO USE
1. Prompt
After reading a story or teaching a concept or idea, prompt the students to convey the meaning by
creating a tableau. Explain the parameters of the activity. For example, you may allow them to use
or create props.
2. Brainstorm
Have students work in pairs or trios. Assign them their topic for the tableau. You can assign a
variety of topics related to a concept, or give one just one concept to the whole class. Give
students time to brainstorm ideas for their tableau and rehearse as well.
3. Present
Students present their final freeze-frame product to the entire class. After presentations, students
can vote on the presentation that best captured the concept.

WHEN TO USE
Use a Tableau as a way to check for understanding. This is most commonly done at the end of a
lesson or unit.

VARIATIONS
Guess the Tableau
Give each group of students their tableau topic as a secret they should keep. When each group
presents, the class should guess what each group is presenting and provide evidence for their
choice.
Tableau Series
Have students create a series of tableaus with short narration or dialogue in between to link the
tableaus (assuming each group has a different prompt or concept that they are working on, within
the same unit).
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Role Play: Description and Purpose
A Role Play is a created situation in which students
deliberately act out or assume characters or identities
they would not normally assume in order to
accomplish learning goals. Role playing provides an
action environment for students to experience the
emotional and intellectual responses of an assumed
identity or imagined circumstance. At its essence, Role
Play is an example of "learning by doing." The word
rote indicates that students must actively apply knowledge, skills, and understanding to
successfully speak and act from a different. assigned perspective. The term play indicates that
students use their imaginations and have fun, acting out their parts in a nonthreatening
environment. Role Play thus engages students in a creative, participatory activity that requires
them to apply course concepts as they assume fictional identities or envision themselves in
unfamiliar situations.
PREPARATION
It is critical to spend thoughtful time designing the scenario for your Role Play. Appropriate

scenarios require interaction from stakeholders with multiple perspectives. Therefore, identify
the perspectives and define the type and number of characters and the framework for their
actions. In addition to the roles for persons who are participating in the action, consider
assigning group process roles such as moderator (who can, for example, intervene if a person
is falling out of character) or observer (who interprets and comments on the action). When
crafting the basic story line, it is best to initiate the action through a critical event that the
players must respond to, such as a comment by one of the actors or an incident that has just
occurred. Identify resources (if any) for each of the playing roles, and decide how the activity
will end. For example, will you set a time limit or will YOU let the scenario end naturally?
PROCEDURE
1. Ask students to form groups with enough members in each group to assume each stakeholder
role.
2. Present the scenario and allow time for discussion of the problem situation. It is important to
allow sufficient time for students to ask questions on any aspects of the scenario that are
unclear.
3. Assign or ask students to each assume a stakeholder role. If assigning group process roles such
as moderator or observer, make sure students are clear on their tasks.
4. Inform students of the time limit or other parameters that will signify the end of the activity.
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5. Instruct students to enact the role play. The role play should run only until the proposed
behavior is clear, the targeted characteristic has been developed, or the skill has been
practiced.
6. Follow the role play with a discussion within the small groups and/or with the whole class.
Discussion should focus on the students' interpretations of the roles and the motivations for
and consequences of their actions.
7. Consider asking students to reenact the role play, changing characters or redefining the
scenario and then holding another discussion.

VARIATIONS AND EXTENSIONS
•
•

•
•

•

Allow students to help determine the scenario, identify the major stakeholders, and create the
roles.
After practicing, have student groups perform the role play in front of the class. Or, instead of
having multiple groups participating in multiple role plays, consider having one group role-play
in front of the rest of the class. Assign observers specific tasks for interpreting the action and
dialogue of the role play.
Combine this activity with a Fishbowl, by having one group perform the role play while another
group watches, and then have the groups trade places.
Especially in VREs, consider creating roles that allow students to manipulate the environment.
For example, a Manipulative Devil sets up obstacles and creates challenges for the characters;
the Improvising Storyteller creates extensions to the scenario, adapting to unforeseen twists in
the action (No author cited; retrieved December 4, 2003, from http:/ /
adulted.about.com/library/ weekly/ aa092502b.htm.)
Use Role Play to help students develop speaking and listening skills in a technique called Triad
Listening (Luotto & Stoll, 1996). Groups of three students take turns performing specific roles
(Speaker, Reflective Listener, and Referee). Speakers talk first, trying to state their ideas as
concisely as possible and then amplifying and clarifying the idea with an example. Reflective
Listeners say back to the Speakers what the Speaker has said, but using their own words.
Reflective Listeners try to be as thorough and accurate as possible. They try to avoid simply
repeating the same words, but instead use their creativity to capture the essence of what the
Speaker has said. Referees make sure that group members stick to the rules. If the Referee (or
the Speaker) feels that the Reflective Listener's summary is inaccurate, the Referee interrupts
and helps dear up the misunderstanding.
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Fishbowl: Description and Purpose
In Fishbowl, an outer circle of students sits around a
smaller, inner circle of students. Students in the inner
circle engage in an in-depth discussion, while
students in the outer circle consider what is being
said and how it is being said. This CoLT has also been
called Inside/Outside Circles. Inner circle students are
challenged to participate in a high-level discussion
while the outer circle is able to listen to the
discussion and critique content, logic, and group interaction. This technique therefore serves
two purposes: to provide structure for in-depth discussion and to provide opportunities for
students to model or observe group processes in a discussion setting.
PREPARATION
Decide whether you want to facilitate the inner circle discussion, sit with the outer circle, or
separate yourself so that you can observe both circles. In class, preparation time involves
having students move into the circles and giving students instructions. You will need moveable
chairs and sufficient classroom space to form the circles. If the physical constraints of the
classroom do not allow movement of chairs into circles, consider having the inner circle of
students simply sit in chairs and participate in the discussion at the front of the classroom.
PROCEDURE
1. Ask a small group of students (generally three to five) to form a circle in class, and ask the
remaining students to form a larger circle around the first circle.
2. Give students the following guidelines: Only inner circle students will speak; outer circle
students will be "observers" and will take notes on both content and group process; although
observers will not speak during the Fishbowl discussion, they will have the opportunity to
address any issues that arise in the follow-up discussion.
3. Give students the prompt question for discussion.
4. Ask students to report out in a whole-class discussion, requesting that they address the content
issues that arose and that they comment on group processes.

VARIATIONS AND EXTENSIONS
•
•

Instead of one large Fishbowl, consider multiple small Fishbowls of four to six students, with
two or three students in each of the inner and outer circles.
After the initial Fishbowl discussion, ask students to switch places, with the outer circle
assuming the inner circle role, and vice versa.
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•

•
•

Allow students from the outer circle to join the inner circle by tapping a student on the
shoulder and exchanging places with him or her. This is a fun strategy for creating enthusiasm,
and it keeps more students active and engaged. Be aware, though, that some students and
some cultures and religions are not comfortable with being touched, so consider as an
alternative telling students who wish to join or exit a group to simply raise their hands. Or give
an entry/ exit token such as a slip of paper.
Have students perform a task, such as solving a problem or learning a new skill, instead of
discussing an issue.
Bring in a group of experts to form the inner circle.

Three Step Interview: Description and Purpose
In the Three-Step Interview, students in each group
take part in three separate discussions, or interviews.
To establish this strategy:
1. Divide into teams of four, numbering the members
from 1 to 4.
2. Introduce a discussion topic such as "Should students
have to wear a school uniform?"
3. The three steps then are introduced, with perhaps 2-3
minutes being allocated to each step. The steps are:
Step 1: Nos. 1 and 2 interview each other. Nos. 3 and 4 interview each other.
Step 2: Nos. 1 and 3 interview each other. Nos. 2 and 4 interview each other.
Step 3: The 4 members then discuss the topic, and attempt to reach a consensus.
Team members should be asked to take notes while listening to the viewpoints of their
'partner' at the time. They then can refer to these notes during Step 3. A variety of interview
techniques, such as the Who / What / When / Where / Why / How questions, can be
incorporated into this strategy.Extra students (e.g. a fourth team member) can be asked to
share a number within a group. For example, if they share the '2' role, they both will have to
interview the other person e.g. the '3', when they are required to do so.
VARIATIONS
Instead of asking for a full group discussion in Step 3, merely create a third interview i.e. Nos. 1
and 4 interview each other. Then Nos. 2 and 3 interview each other. In this way, each person
will have interacted individually with all other team members
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APPENDIX B: 10 INFLUENTIAL AFRICAN WOMEN IN AGRICULTURE39
The African agricultural landscape is changing rapidly. While the proportion of women in
agriculture research is quite low, with only 1 out of 4 agricultural researchers and 1 out of
7 agriculture research leaders being women, there are women playing an influential role
in shaping the growth of African agriculture. Below is my list of 10.
H.E Rhoda Peace Tumusiime
HE Rhoda Peace Tumusiime is the Commissioner for Rural Economy and Agriculture at the
African Union. She has championed causes such as women empowerment, poverty
eradication, agricultural development, strategic planning and
partnership building, among others. Her portfolio as AU
Commissioner covers multiple sectors ranging from crop
agriculture, livestock, fisheries, forestry, land, water,
environment, climate change, climate services, and disaster
risk reduction to rural development. She has mobilized and
closely worked with other pan-African institutions and
development partner agencies in all those areas to secure and
provide support to AU Member States. Her efforts have yielded
increased responses in the framework of the Comprehensive
African Agriculture Programme. HE Tumusiime holds a
Bachelor’s in Agricultural Economics; Master’s in Economics,
Planning and Managing Rural Dev.; and Diploma in Women
and Dev. Previously she held senior positions in the Government Uganda, including as
Commissioner for Agriculture Planning and Commissioner for Women and Development.
Her expertise and experience as well as commitment have won her a number of key
positions on regional and international organisations, such as membership of the Highlevel Advisory Panel of UNISDR, Advisory Board of Expo 2015 dedicated to the Theme:
Feeding the Planet, Energy For Life, Governing Board of the International Fertiliser
Development Centre (IFDC), Chair of the Governing Council of the African Fertiliser
Financing Mechanism (AFFM), Chair of the ALive Platform for livestock development in
Africa, member of the Global Panel on Nutrition, among others.

39

https://agrigenderjournal.com/2015/04/29/10-influential-african-women-in-agriculture/
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Dr Agnes M. Kalibata
Dr Agnes Kailibata is the President of the Alliance for a Green
Revolution in Africa (AGRA). AGRA is a dynamic partnership
working across the African continent to help millions of
small-scale farmers and their families lift themselves out of
poverty and hunger. As president of AGRA, Dr Kalibata
oversees programs in 17 African countries including Kenya,
Ghana, Mali, Mozambique, Tanzania, South Africa, Malawi,
Zambia, Uganda, South Sudan, Ethiopia, Rwanda, Nigeria,
Niger and Burkina Faso. Before joining AGRA, Dr Kalibata
was Rwanda’s Minister of Agriculture and Animal Resources
(MINAGRI), where she was widely considered to be one of the most successful agriculture
ministers in sub-Saharan Africa. Prior to this, she was the permanent secretary in the
Ministry of Agriculture and Animal Resources. She also served as a scientist with the
International Institute of Tropical Agriculture (IITA). She holds a Ph.D. in plant, soils, and
insect science from University of Massachusetts Amherst, an M.S. in agriculture and
forestry from Makerere University, and a B.S. in applied entomology and biochemistry
from Makerere University.
Mme Elisabeth Atangana
Elisabeth Atangana is a farmer by profession. In 1980 she established the Association of
Women for Sustainable Development “Entre Nous” in
the town of Esse; established the Chain of Solidarity
and Support of Actions for Sustainable Development
(CHASAADD-M) in 1991, the organization of
integrated local development and vocational training
center for farmers; and the creation of the Common
Fund to Support Grassroots Organizations (FOCAOB),
a specialized tool in rural finance created and
managed by farmers themselves. Since 1998, she has
been involved in the establishment of the National Peasant Movement through the
National Coordination of Peasant Organizations of Cameroon (CNOP-CAM) and in the
process of creating the PROPAC (Sub-regional Platform of Peasant Organizations of Central
Africa) in 2005, of which she has been the president until today. Between October 2010
and September 2012, she acted as the first President of the Platform of the Pan-African
Farmers Organization (PAFO) and on 29 May 2012, she was appointed as Special
Ambassador for Cooperatives by FAO. She has made it a priority to take into account the
specificity of women and rural youth in policies and strategies for sustainable
development, as well as to work to develop vocational training and employment for young
farmers and rural people.
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Dr Wanjiru Kamau-Rutenberg
Dr Wanjiru Kamau-Rutenberg is the Director of African Women in Agricultural Research
and Development (AWARD). AWARD is career-development program for women in
agricultural research and development in sub-Saharan Africa. Prior to joining AWARD, she
founded and served as Executive Director of Akili Dada,
an award-winning leadership incubator that invests in
high-achieving young women from under-resourced
families, who are passionate about driving change in
their communities. Kamau-Rutenberg also served as an
Assistant Professor of Politics at the University of San
Francisco and a lecturer in International Relations at the
Jesuit Hekima College, a constituent college of the
Catholic University of Eastern Africa. Her academic
research and teaching interests centered on African politics, as well as the politics of
philanthropy, gender, international relations, ethnicity, and democratization, and the role
of technology in social activism. She has received widespread recognition for her work
investing in women, including being honored as a 2012 White House Champion of Change,
named one of the 100 Most Influential Africans by New African magazine, recognized as a
2012 Ford Foundation Champion of Democracy, awarded the 2011 Yamashita Prize, and
the 2010 United Nations Intercultural Innovation Award, among others. An energetic
activist, Kamau-Rutenberg serves as on the Boards of the African Democratic Institute and
of Opportunity Collaboration, in addition to being a juror for the prestigious Intercultural
Innovation Award, offered by the United Nations Alliance of Civilizations and the BMW
Group. She is also a strong advocate and passionate public speaker about the need to
transform some philanthropic practices in Africa and what it means to build a life in
service of driving social change. Born in Kenya, Kamau-Rutenberg holds a PhD and a
Master’s degree in Political Science from the University of Minnesota, a Bachelor of Arts
degree in Politics from Whitman College in Washington, U.S.A.

Dr Lindiwe Majele Sibanda
Dr Lindiwe Majele Sibanda has been the chief executive officer and head of mission of the
Africa-wide Food, Agriculture and Natural Resources Policy
Analysis Network (FANRPAN) since 2004. Dr Sibanda led
the development of the strategy and business plans that
FANRPAN is currently implementing (2007-2015). She is
currently coordinating policy research and advocacy
programs within the African continent, all aimed at making
Africa a food-secure region. Her portfolio includes policy
research and advocacy programmes on food policies,
agricultural productivity and markets, rural livelihoods and
climate change. Dr Sibanda is an animal scientist by
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training and a practicing commercial beef cattle farmer and has been on the forefront of
the agriculture, food security and climate change global policy agenda. In 2012, Dr
Sibanda was appointed Board Chair of the world’s leading livestock organisation, the
International Livestock Research Institute (ILRI). In 2011, Dr Sibanda was nominated to
serve on the independent science panel of the Consultative Group on International
Agricultural Research of the Climate Change Agriculture and Food Security Programme
(CCAFS), aimed at driving new research on the interactions between climate change,
agriculture, natural resource management and food security, and to create unique
possibilities in the search for cutting-edge solutions to climate change and food-security
problems. In August 2010 she was co-opted into the Guardian Global Development
advisory panel as one of the world’s most influential thinkers and provocative new voices.
In 2009 she led the No Agriculture, No Deal global campaign and mobilised African civil
society organisations to push for the inclusion of agriculture in the United Nations
Framework for Climate Change Convention (UNFCCC) Copenhagen negotiations. Since
2008 Dr Sibanda has been a leading advocate for the Farming First global campaign –
advocating for a holistic approach to sustainable agricultural development. Dr Sibanda
holds a BSc degree from the University of Alexandria in Egypt, and an MSc and PhD from
the University of Reading in the UK.

Dr Segenet Kelemu
Dr Segenet Kelemu is the Director General of the International Centre for Insect Physiology
and Ecology (icipe) in Nairobi, Kenya, and the first woman to lead icipe. Dr Kelemu is a
molecular plant pathologist with emphasis on elucidation of molecular determinants of
host-pathogen interactions, development of novel
plant disease control strategies including genetic
engineering, biopesticides, pathogen population
genetics and dynamics and endophytic microbes
and their role in plant development. Prior to
joining icipe, she was Vice President for Programs
at the Alliance for a Green Revolution in Africa
(AGRA). In 2007, she became the Director of the
Biosciences eastern and central Africa (BecA) Hub at the International Livestock Research
Institute (ILRI) in Nairobi, Kenya. Under her leadership, the BecA initiative grew from a
contentious idea into a driving force that is changing the face of African biosciences. BecA’s
research capacity, staff, facilities, funding, partners and training programs have expanded
at an ever-accelerating pace. She assembled and inspired a scientific and technical team
bound by a common passion for using science to enhance Africa’s biosciences
development. She has also worked at Cornell University in the USA, and at the
International Center for Tropical Agriculture (CIAT) as a Senior Scientist and Leader of
Crop and Agroecosystem Health Management. Dr Kelemu was featured in the top 100
most influential African women of 2014 in Forbes Africa and has been celebrated with
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numerous awards. In 2014 she was named the L’Oréal-UNESCO for Women in Science
Laureate for Africa, one of five Laureates chosen from around the world for their
leadership and scientific excellence. The People’s Republic of China awarded her their
prestigious Friendship Award, granted to foreign experts who have made outstanding
contributions to China’s economic and social development. She has been elected a Fellow
of the African Academy of Sciences, and was awarded The World Academy of Sciences
2011 TWAS Prize for Agricultural Sciences jointly with Prof Zia Khan – the first African to
win this prize since its inception.

Prof Ruth Oniang’o
Professor Ruth Oniang’o currently serves as Professor
of Nutrition at the Great Lakes University of Kisumu.
She is founder and editor-in-chief of the African Journal
of Food, Agriculture, Nutrition and Development and
founder and leader of the Rural Outreach Program, a
Kenya based NGO working with farmer associations.
She has taught at the University of Nairobi, Kenyatta
University and Jomo Kenyatta University of Agriculture
and Technology. She is also Adjunct Professor at Tufts
University in the USA. As a member of Kenya’s
Parliament (2003-2007), she worked to alleviate
poverty and hunger, with special focus on science and technology, agricultural research
and productivity, food security, nutrition, bio-safety legislation, use of fertilizer and other
inputs, HIV/AIDS and gender issues. She also served as Shadow Minister for Education for
5 years, while in parliament and advocated for reforms in the education sector. Currently
working as a strong advocate of resource mobilization towards food and nutrition policies
and attendant programs, and emphasizes the need to practice good governance and
political will to address hunger and child malnutrition in Africa. Prof Oniang’o has served
on several boards including the board of the Bill & Melinda Gates Foundation’s Agriculture
Strategy Advisory Committee, International Fertilizer Development Center (IFDC), the
International Rice Research Institute (IRRI), the International Food Policy Research
Institute (IFPRI), Sasakawa Africa Association, and the Australian Centre for International
Agriculture research. Prof Oniang’o holds a PhD in Food Science and Nutrition.
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Ms Lucy Muchoki
Ms Lucy Muchoki is Chief Executive Officer of the Pan African Agribusiness and
Agroindustry Consortium (PanAAC), a Regional Agribusiness platform that is mobilising
and supporting the domestic private sector in Africa. She is also the coordinator of the
Kenyan Agribusiness and Agroindustry Alliance (KAAA).
Ms Muchoki, an accomplished Kenyan entrepreneur, has
a major interest in the tea and horticultural industry. She
is the Vice Chair of the CAADP Non-State Actors Regional
Taskforce and has been instrumental in developing the
Agribusiness strategy for Africa through collaboration
with the African Union Commission and the Nepad
Planning and Coordinating Agency (NPCA). She is a
member of several advisory councils, such as those in
Sustainable Agriculture Initiative (SAI), an international
food industry network that supports sustainable
agriculture, in the ‘Scale up programme’ funded by the
Dutch Government, a programme that supports small
holder farmers and in the UNDP report on inclusive business models guiding council. She
is also the private sector representative and steering committee member of Paepard,
African Europe partnership programme on research for development and Global Form for
Agricultural Research (GFAR). She is member of the steering committees of the AUC for an
initiative on Aflatoxin control programme for Africa (PACA), rural infrastructure/market
access programme and Ecological Organic Initiative. Ms Muchoki holds a BA in sociology
from the University of Nairobi and a Master’s degree in Marketing and Business
administration. She is the private sector representative at the board of FARA (Forum for
Agricultural Research in Africa), ASARECA (Association for Strengthening Agriculture and
Research in Eastern and Central Africa) And Global Forum for Agricultural Research
(GFAR).
Dr Eleni Z Gabre-Madhin
Dr. Eleni Z. Gabre-Madhin, is the Chief Executive Officer of
Eleni LLC. She was the Founder and first Chief Executive
Officer of the Ethiopia Commodity Exchange from 2008. Dr
Gabre-Madhin is an internationally recognized thought leader
on agricultural marketing in Africa and global development,
with a career spanning both research and development
practice, and now business. Prior to returning to her native
Ethiopia, she served as Senior Economist at the World Bank
and Senior Research Fellow with the Washington-based think
tank, the International Food Policy Research Institute. She has
also worked at the United Nations as a Commodity Trading
Expert, based in Geneva, Switzerland. Dr. Gabre-Madhin holds a PhD in Applied Economics
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from Stanford University, an MSc in Agricultural Economics from Michigan State
University and BA in Economics from Cornell University. She was awarded Outstanding
Dissertation by the American Agricultural Economics Association in 1999 for her thesis
titled, “Social Capital, Transaction Costs, and Market Institutions in the Ethiopian Grain
Market.” As a voice for African markets, she represented the African business community
at the G-20 Business Summit in London in 2009, and is presently on the Nike Foundationsponsored Advisory Panel on Girls in Rural Economies, as well as the Expert Group on
Development Issues for the Government of Sweden, the African Union Task Force on
Commodities, and the Stiglitz Task Force on Africa. Dr. Gabre-Madhin is a Founding Fellow
and Board Member of the Ethiopian Academy of Sciences, and was nominated in 2010 for
Outstanding Businesswoman of the Year by African Business Awards. Eleni was selected
as “Ethiopian Person of the Year” for the 2002 Ethiopian calendar year (2009/2010
Gregorian) by the Ethiopian newspaper Jimma Times. Dr. Gabre-Madhin was among The
Africa Report’s “50 Women Shaping Africa” 2011, was named Ethiopian Person of the Year
2010 and was nominated for Outstanding Businesswoman of the Year 2010 by African
Business. She received the African Banker Icon Award for 2012 and the Yara Prize 2012.
Dr. Susan Kawira Kaaria
Dr. Susan Kaaria is a Senior Gender Officer, in the Division of
Social Protection, at the Food and Agriculture Organization of
the United Nations. She currently leads the Gender Work
under FAO’s Strategic Objective on Reducing Rural Poverty
with the overall goal of promoting rural women’s social and
economic empowerment by helping to reduce rural gender
inequalities and increasing access to rural organizations,
productive resources and services, decent employment and
social protection. Prior to joining FAO, Dr. Kaaria was a
Program Officer Financial Assets in the Ford Foundation Office
for Eastern Africa programming in the area of Expanding
Livelihood Opportunities for Poor Households in East Africa. At Ford Foundation, she
supported a program to increase incomes and assets of poor rural women and men by
supporting a range of interventions, including: strengthening producers’ organizations and
farmers groups; analysis to develop policy recommendations on integrating women and
poor smallholders into value chains; designing and piloting new agricultural loan
products; and approaches for improving access of poor smallholder producers to markets.
Dr. Kaaria has worked as a Senior Scientist at the International Center for Tropical
Agriculture (CIAT) working in both Latin America and Eastern and Southern Africa. At
CIAT, she played an important role in the development of a participatory program for
catalyzing rural development, entitled “Enabling Rural Innovation (ERI)”, an interdisciplinary collaborative program that was implemented Uganda, Tanzania, Malawi,
Kenya, Mozambique, Zimbabwe, Rwanda and DR Congo. ERI catalyzed rural innovation
processes by increasing access and benefits from technology innovation and market
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opportunities, by poor communities. Dr. Kaaria holds a BSc in Agriculture from University
of Eastern Africa – Kenya, an MSc in Agricultural Economics from Iowa State University,
USA and a PhD in Natural Resource Economics from University of Minnesota, USA. She has
a strong commitment to promoting gender equality and is a keen advocate for innovation
and development processes that are led by local resource users. She has also published
widely on these subjects and is co-editor of Innovation Africa: Enriching Farmers’
Livelihoods.
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